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				Abstract

				Introduction: Introduction: Thesis advising is an essential component in academic training, where students embark on the task of researching and contributing to knowledge in their field of study, for this it requires specific competencies on research and tools that contribute to its development. Objective: The objective of this study was to analyze the use of teaching strategies by professors in the thesis advising process to develop research competencies in students in the last cycles of higher education. Method: An exploratory phenomenological qualitative design was followed, and semi-structured interviews were applied to three research experts and three students from the Faculty of Psychology, belonging to a private university in the city of Tarapoto-Peru, who were selected through purposive convenience sampling. Results: It was understood that (a) the didactic strategies that are applied in teaching and learning for the achievement of academic objectives are collaborative work, case studies, the use of audiovisual resources, teamwork; (b) research competencies are defined as a set of skills, skills and attitudes needed to carry out research and thesis projects; In addition, (c) it is necessary to know how to formulate problems, hypothesize, master statistical software and argue the results efficiently; (d) it is important to emphasize the capacity for the analysis of methodological coherence and the use of bibliographic managers. Discussion: The identified strategies allow the acquisition of knowledge for the development of research competencies, however, to achieve greater functionality, students must demonstrate willingness and commitment.

				Keywords: Competencies; Qualitative research; Teaching method; Thesis.

				Estrategias didácticas en la asesoría de tesis para desarrollar competencias investigativas: perspectivas de docentes y estudiantes

				Resumen

				Introducción: La asesoría de tesis es un componente esencial en la formación académica. Durante este proceso los estudiantes se embarcan en la tarea de investigar y contribuir al conocimiento en su campo de estudio. Pero para que esto resulte, es necesario que cuenten con competencias específicas sobre la investigación y herramientas que contribuyan en su desarrollo. Objetivo: El objetivo fue analizar el uso de las estrategias didácticas de los docentes en el proceso de asesoría 
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				to the needs and characteristics of students to promote their participation and the achievement of educational and scientific objectives through triangulation between professors, students and methodologies (Reinosa et al., 2020).

				The current literature has shown that various strategies have been applied to develop research skills at both undergraduate and graduate levels. Among them, tutoring, motivation and even the knowledge that the professor/advisor has to enhance research skills stand out (Cruzata-Martínez et al., 2018; Strawbridge et al., 2022). Conceptually, it represents the consolidation of a methodological guide and individualized or group counseling that allows incorporating in the learning process the skills for literature review, methodological aspects and the use of techniques and instruments for Método the real context (Medina, 2020). Additionally, it is necessary to take advantage of virtual environments, through instructional strategies, which allow the development of skills in search processes, the selection of bibliographic information and descriptive and inferential statistics together with the analysis of projects as research competencies (Pástor et al., 2020). The development of competencies does not have to be a unidirectional process, but rather, a dynamic collaboration between professors and students, therefore, it should be developed in 

			

		

		
			
				de tesis para desarrollar competencias investigativas en los estudiantes de últimos ciclos de educación superior. Método: Se siguió un diseño cualitativo fenomenológico exploratorio y se aplicaron entrevistas semiestructuradas a tres docentes expertos en investigación y a tres estudiantes de la Facultad de Psicología, pertenecientes a una universidad privada en la ciudad de Tarapoto-Perú, y que fueron seleccionados mediante un muestreo intencional por conveniencia. Resultados: Se comprendió que (a) las estrategias didácticas que se aplican en la enseñanza aprendizaje para el logro de los objetivos académicos son el trabajo colaborativo, el estudio de casos, el uso de recursos audiovisuales, el trabajo en equipo e incluyen, la asesoría y el rol docente; (b) se definen a las competencias investigativas como un conjunto de habilidades, capacidades y actitudes necesarias para realizar una investigación y proyectos de tesis; (c) además, es necesario saber formular problemas, hipotetizar, dominar Software estadísticos y argumentar los resultados eficientemente; y (d) es importante enfatizar la capacidad para el análisis de la coherencia metodológica y el uso de gestores bibliográficos. Discusión: Las estrategias identificadas permiten la adquisición de conocimientos para el desarrollo de competencias investigativas. Sin embargo, para alcanzar una mayor funcionalidad los estudiantes deben demostrar disposición y compromiso.

				Palabras clave: Competencias; Investigación cualitativa; Método de enseñanza; Tesis

			

		

		
			
				Introduction

				Training in research competencies has become a fundamental pillar in higher education (Sánchez & Rodríguez, 2023). These competencies refer to the set of skills and abilities developed to conduct research effectively (Saavedra-López et al., 2022); such as formulating relevant questions, applying methods and techniques, collecting, reducing and analyzing information, interpreting results, and disseminating findings to make informed decisions based on evidence. The adoption of these skills prepares students to meet the changing challenges of an increasingly research-oriented world (Darling-Hammond et al., 2020). In this context, mentoring plays a significant role by providing a space where students can acquire specialized knowledge and apply competencies in a practical way (McGill et al., 2020).

				Research skills are a necessity in professional practice because they represent an advantage for problem solving (Jeréz et al., 2022). However, the effectiveness of consultancies depends to a great extent on the didactic strategies employed by professors. Strategies are linked to the techniques used to facilitate the teaching-learning process (Monteza, 2022; Vargas-Hernández et al., 2023), to the application of methods, to the planning of resources and activities (Khalifa, 2020) and, as pedagogical approaches, they are adapted 
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				Participants

				The context where the research was developed corresponds to a private university in the province of San Martin, Peru, in the 2023-I academic semester. This analysis is framed within the Thesis Advising course, which is a crucial process in higher education in which professors supervise and guide students in the research and writing of their projects. This academic context is fundamental for the development of research competencies and the successful completion of degree programs. In this sense, we sought to analyze the didactic strategies used by professors in the research competencies that are essential, and their development represents a challenge in higher education. Professors and students of the Thesis I and Thesis II course were considered in order to carefully select those who can provide better information to solve the research problem and understand the phenomenon of the study (Hernán-García et al., 2022; Sargeant, 2012). The participants were selected through non-probabilistic convenience sampling (Reales et al., 2022) and consisted of three professors who were experts in research; two male and one female, over 40 years of age. They also consisted of three students, two male and one female, with an average age of 23.5 years. The inclusion criteria were (a) students who signed the informed consent form; (b) regular students; (c) students in the Thesis I and Thesis II courses; (d) professors who teach research courses; (e) professors who review and advise theses; and (f) professors who serve as jurors for thesis support and defense. Regarding the saturation principle (Martínez-Salgado, 2012), information was collected seeking to understand or characterize how the strategies are applied in the development of the classes. Since the classes were conducted virtually, it was decided to collect as much information as possible through the recordings, under previous consent, of the Zoom platform.

				Instruments

				In order to obtain information on the opinions of the two groups (Busetto et al., 2020), two semi-structured interview guides (Alegre, 2022; Khan & MacEachen, 2022) were used, 

			

		

		
			
				both (Olazábal Vega et al., 2020).

				The current status of the relationship between didactic strategies and research competencies in higher education has been explored in several studies, revealing that cooperative learning strategies and tutoring contribute to the development of research competencies (Cruzata-Martínez et al., 2018; Hernández et al., 2021; Reyes-Rodríguez & Concepción-Pérez, 2022). This implies that the greater the availability of strategies on the part of the professor, the higher the learning is (Gonzales, 2022). The development of research competencies in basic education has even been addressed (Ipanaqué et al., 2023; Oquendo, 2019). However, the results have mainly focused on quantitative studies and only from the student’s perspective. This has represented a limitation for the understanding about the strategies that are developed within the advising process to foster research competencies in students who are close to graduation and are preparing for their thesis defense. In this context, feedback from professors and students allows establishing reforms regarding their teaching to better meet the needs and expectations of students. In addition, it allows taking advantage of the knowledge and experience of professors to contribute to information and research training in the academic-scientific field, since the objectives of professors and students must be aligned towards obtaining research competencies.

				Therefore, the question is formulated: how do professors use didactic strategies in the thesis advising process to develop research skills in students of a private university; and the objective is to analyze the use of didactic strategies by professors in the thesis advising process to develop research skills in students of the Thesis I and Thesis II course, of the last semester of the Psychology program.

				Method

				Design

				The research design had a qualitative, phenomenological and exploratory approach (De los Reyes et al., 2019; Fuster, 2019).
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				participant, in order to show the reality as it was presented in the scenario. The information was synthesized and the results were compared and complemented with theories and studies analyzed in the scientific literature.

				C. Internal validation

				Participants were presented with the transcript of their responses and did not request any modification or reinforcement of their answers and comments, but only confirmed their veracity.

				D. Triangulation by category

				Triangulation as a method allows greater ways to contrast different points of view (Okuda & Gómez-Restrepo, 2005; Piza et al., 2019; Vallejo & Finol, 2009). In this sense, the responses of the interviewees were compared with a triangulation by categories (Campbell et al., 2020; Carter et al., 2014), categories that were created for this purpose and that allowed responding to the objectives set.

				Results

				This section is organized in four stages. The first stage describes and interprets the results of the interview with professors; the second stage describes and interprets the results of the interview with students. Subsequently, the triangulation by categories was considered as the third stage, and finally, the analysis of the responses between professors and students by cluster was considered as the fourth stage to describe each of the categories and subcategories.

				Description and Interpretation of the Results of the Semi-Structured Interviews with Professors

				The professors’ results are presented in two main categories (a) didactic strategies DE with the subcategories ([1] conceptualization of didactic strategies, [2] types, their [3] applicability, [4] use of audiovisual resources along with [5] and teamwork) and (b) investigative competencies CI, with the subcategories of ([6] conceptualization of investigative competencies, [7] their application 

			

		

		
			
				which were applied virtually through the Zoom platform. The student interview consisted of 14 questions and the professor interview consisted of 15. The instruments were formulated according to the categories of didactic strategies (conceptualization, audiovisual resources and teamwork in the classroom) and research competencies (conceptualization, application inside and outside the classroom and motivation). Both instruments present evidence of validity through the judgment of five experts with an average value of 87.5% in congruence, clarity and pertinence of the questions.

				Data Collection and Analysis Procedure

				In order to obtain the data, a request was made by mail to the director of the School of Psychology for the application of the interview with students and professors belonging to the 10th and 11th semester. After acceptance, the invitation was sent to schedule the interview dates in June, of which only three professors and three students agreed. Each of the participants was sent a Zoom link to carry out the interview with the camera on. Likewise, the signature of the informed consent form was requested beforehand and at the beginning of the meeting the authorization for the corresponding recording was consulted. At the end of the virtual meeting, the interview responses were transcribed (video). After this process, the information was reduced and analyzed by applying the following strategy:

				A. Data coding and categorization

				La categorización se realizó de acuerdo con las respuestas de docentes y estudiantes. En una primera fase se transcribieron las entrevistas; en una segunda, se efectuó la búsqueda de patrones similares para la agrupación de manera manual diseñada previamente en Microsoft Excel ® que facilitó su lectura. La codificación se realizó con dos caracteres: letra y número por cada estudiante y docente.

				B. ata description and interpretation

				The data were described and interpreted according to the information provided by the 
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				begin with exemplification, recognition of the types of articles, followed by identification of the components of the research document, its execution and subsequent dissemination (Category 14).

				In this sense, the didactic strategies applied in thesis advising have a positive impact on the development of competencies, since a professor who knows, is updated, uses technological tools, work methodologies and innovates, guarantees the interest and motivation towards student learning. However, it is also essential to consider the student’s disposition, because without it, it is only one more academic achievement for obtaining the professional degree.

				Among the data is also the importance of the development of formative research, research conferences, dissemination and scientific publication, in order to contribute to the motivation that, together with personal and professional factors, allow the development of research competencies in university students. In addition, it is necessary to concretely establish the stages or actions to be taken so that the result is significant and not only responds to a mere fulfillment of an academic objective. In this sense, the updating and resources used by the professor play a determining role.

				Description and Interpretation of the Results of the Semi-Structured Interviews with Students

				In the case of students, the categories were also: (a) didactic strategies, with their respective subcategories ([1] conceptualization of didactic strategies, [2] types, [3] their applicability, [4] use of audiovisual resources, [5] teamwork, and [6] strategies in thesis advising); (b) research competencies, with the subcategories: ([7] conceptualization of research competencies, [8] types of research competencies, application inside [9] and [10] outside the classroom, [11] motivation and [12] development of research competencies).

				Regarding didactic strategies, students do not have a clear idea about their conceptualization (Category 1). However, they can identify some actions linked to these, such as collaborative work and counseling. Where case studies are 

			

		

		
			
				inside and [8] outside the classroom, [9] measurement, [10] motivation, [11] development, [12] gaps, [13] related factors, and [14] stages of investigative competencies development).

				Two of the professors conceptualize didactic strategies as techniques used for the development of classes that involve carrying out various activities virtually and in person (Category 1); among the main ones applied are: collaborative work, counseling and the teaching role, which, together with new technologies, facilitate the use (Category 2), starting with planning, case analysis, document review and information selection (Category 3).

				Similarly, audiovisual resources are tools that facilitate the synthesis and understanding of information. In this sense, the review of videos, images, cases or others, allow students to have clarity in the development of their research (Category 4). A similar result presents the application of teamwork, they review the methodological coherence of previous studies using virtual tools such as Zoom groups, to analyze the wording of the problem, hypotheses, objectives and designs that facilitate obtaining knowledge on how to carry out a research-thesis (Category 5).

				Professors define research competencies as the set of skills that the student possesses to carry out research. These skills are evaluated according to the student’s knowledge of the methodological process, its theoretical construct, its results and dissemination (Category 6). This would imply that the student must know how to do research in order to demonstrate his/her competencies (Category 9); furthermore, these competencies are not only applied in the educational environment, but also outside it, which makes it possible for them to develop problem-solving skills, determination of clinical diagnoses and the presentation of correctly cited and documented reports (Category 7, 8).

				Among the main motivational activities is relevance, which enables the application of competencies in all life scenarios, and which is also linked to the rewards provided by the house of study or professional impact. This is because it facilitates participation in scientific events and obtaining economic resources (Category 10, 13). The stages for the development of competencies 
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				processing, theoretical analysis, results and their dissemination (Category 8, 9). Remarkably similar to what would happen outside the classroom, where it is necessary to have the skills to apply tests, statistically analyze the data obtained, present the reports through the dissemination of the data found in the work, practices or other similar scenario (Category 10).

				Another aspect is the motivation that is linked to the constant review of previous studies to identify their elements and components that, although they may be overwhelming, would allow the student to become familiar with research during the entire course and present an academic product for obtaining his or her degree (Category 11). In this sense, it is considered that didactic strategies, due to their constant emphasis on the development of knowledge, would play an important role in conducting research; in addition, the competencies that would be developed would serve as competitive advantages to be more efficient in the professional practice (Category 12).

				Triangulation by Category

				Table 1 describes the triangulation of the data and subsequently interprets its content, with the divergences, convergences, coincidences, differences and similarities presented by the responses.

			

		

		
			
				developed and the role of the professor plays a key role, due to the fact that since it is a thesis course for obtaining the degree, the predisposition of the professor is required. Regarding the application of these strategies, they are based on inquiry, exemplification of previous research and brainstorming (Category 2, 3).

				In the didactic strategies, the use of audiovisual resources plays an important role, since it allows them to learn with the visualization of multimedia presentations such as videos, images or examples (Category 4). In addition to these practices, teamwork is effective because it allows students to have knowledge to execute the thesis, whether they are working individually or in groups with the characteristics of a collaborative approach (Category 5). This allows students to respond objectively to each of the questions during the sessions or reviews of the research progress. In summary, the didactic strategy most applied in thesis advising is that of collaborative work, through the formation of teams (Category 6).

				Regarding research competencies, only one of the interviewees conceptualizes and mentions that “they are the attitudes and aptitudes that students have to be able to carry out a research project” (Category 7). Its application in the classroom implies knowing how to define a problem, a hypothesis, state an objective, present the methodology, the use of software for data 

			

		

		
			
				Table 1

				Triangulation by Categories and Results of the Semi-structured Interviews with Professors and Students

				
					Categories

				

				
					Professors response

				

				
					Student response

				

				
					Conceptualization of teaching strategies

				

				
					It is a technique applied by the professor during the development of academic activities.

				

				
					These are the tools or procedures that professors apply to make the information understandable and comprehensible to the student.

				

				
					Types of teaching strategies

				

				
					Collaborative and/or cooperative work; new ICT technologies.

				

				
					Collaborative work; case studies; mentoring and the role of the professors.

				

				
					Application of didactic strategies

				

				
					Planning process, design of learning sessions; case analysis (examples of research work, reading of articles, analysis of information); identification of prior knowledge.

				

				
					Guided inquiry; inquiry-based strategy.

				

				
					Use of audiovisual resources

				

				
					Audiovisual resources allow information to be synthesized and made more digestible; students learn better with multimedia or audiovisual presentations.

				

				
					Students learn best with multimedia or audiovisual presentations.
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					Teamwork

				

				
					Teamwork is applied when performing joint review of previous studies; analysis of the methodological coherence of a study; use of virtual classroom tools such as Zoom groups.

				

				
					The application of teamwork is effective.

				

				
					Conceptualization of research competencies

				

				
					These are skills and abilities that an individual develops in order to carry out research.

				

				
					These are the attitudes and aptitudes for students to develop a project or research work.

				

				
					Types of research competencies

				

				
					No answer found

				

				
					Problem formulation; hypothesis design; knowledge of methodologies; software handling; data processing; argumentation.

				

				
					Measurement of research competencies

				

				
					Methodological coherence; research writing; use of some bibliographic applications such as Mendeley, Zotero, EndNote; knowledge of SPSS programs; writing; knows how to recognize a research article (its elements), then the components of the research document, its execution and dissemination, respectively.

				

				
					No answer found

				

				
					Application of research competencies

				

				
					Methodological knowledge of a project; stages of defining the problem; theoretical analysis; designs; scientific method; results; conclusions; dissemination; dissemination.

				

				
					Methodological knowledge of a project; stages of defining the problem; theoretical analysis; designs; scientific method; results; conclusions; dissemination; dissemination.

				

				
					Application of research skills outside the classroom.

				

				
					They apply their research skills when in their internship, by inquiring about the topics to be addressed, updating with information from reliable sources, developing reports and even determining a clinical diagnosis.

				

				
					They are presented in pre-professional practices, where you can train yourself, apply tests, analyze data, and communicate the results obtained from intervention processes or other types of activities.

				

				
					Motivation toward research

				

				
					Relevance; communication of rewards.

				

				
					Conducting a review of previous studies; encouraging a willingness to research.

				

				
					Development of research competencies

				

				
					Didactic strategies play an important role in the development of research competencies; research competencies can also be developed through the use of motivational strategies.

				

				
					The didactic strategy plays an important role not only because it contributes to the academic development of research skills, but also because it can be applied in the daily life of the students.

				

				
					Strategies to reduce research competency gaps

				

				
					Formative research, the development of scientific conferences and a greater predisposition on the part of the educational institutions to disseminate and publish scientific articles by students should be considered.

				

				
					No answer found

				

				
					Factors related to research competencies

				

				
					Factors of personal and professional demands.

				

				
					No answer found

				

				
					Additional comments

				

				
					The development of research skills is a joint responsibility (professors and students).

				

				
					Much of the development of research skills also corresponds to the student’s interest.
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				Research Competencies

				Professors, students and authors agree on their conceptualization, defining them as the set of skills, capacities, attitudes and aptitudes to carry out a project or develop a thesis. Among the types of competencies, students refer that they must know how to formulate problems and hypotheses, use methodologies and software (Excel ®, SPSS ®), and do theoretical and data processing. Professors comment that they must know how to paraphrase and write, analyze methodological coherence, make use of bibliographic managers (Mendeley, Zotero, EndNote) and know the tools to develop research. This reality is perceived inside and outside the classroom, such as in practice centers, clinical diagnoses, data analysis and/or in the presentation of intervention results; all this is reflected within the professional field oriented to problem solving. Other evidence shows that, unlike professors who apply motivation through relevance and reward, students are motivated when they review previous studies and when the professor encourages further research, this awakens greater interest in a question; in this sense, talking about the importance of these competencies in everyday life is necessary.

				Didactic Strategies to Develop Research Competencies

				Professors and students state that didactic strategies play an important role in the development of research competencies, since the different techniques, tools or processes that are implemented facilitate the acquisition of knowledge. Even more so, when their mastery does not remain in the educational context but is transferred to the professional field and to everyday life. Among the main strategies are tutoring, collaborative work, case studies, among others. In this sense, it is important that professors constantly update their processes and/or knowledge in order to facilitate the adoption of new tools; however, there must be a willingness and interest on the part of the student to achieve research skills and analyze the social context. In order to reduce the gaps in the development of research competencies, the application of strategies in and out of 

			

		

		
			
				After knowing and analyzing independently the results of the participants together with the triangulation, the information was grouped in order to have unified data on the professor-student approach.

				Didactic Strategies Used in the Thesis Advising Process

				From a conceptual approach, professors define didactic strategies as the set of techniques applied by the professor during the counseling process. On the other hand, students do not have a defined notion and characterize it as a set of tools or procedures. The types of didactic strategies converge mainly in collaborative work, case studies, counseling, the teaching role and the incorporation of ICT for learning potential. For the application of didactic strategies, both professors and students have shared a similar conception. In practice, these strategies are applied from the planning of the sessions to the development of the classes, accompanied by the introduction, motivation and review of case analysis. This facilitates the acquisition of new knowledge in students.

				Use of Audiovisual Resources

				Professors and students state that these resources allow a higher degree of learning and obtaining knowledge because it allows synthesizing relevant information, as it plays an important role in the motivational theme and can also facilitate the student’s understanding through a clearer example. Similarly, they facilitate the development of feedback on concepts, methodologies or research procedures that are complex and are useful for the virtual nature of the classes that were adopted, from the pandemic, for professional training.

				Teamwork

				From the professors’ conception, teamwork is applied from the review of previous studies, the analysis of methodological coherence, and when using virtual tools such as Zoom rooms, in order to facilitate the participation of each member. In the students’ perception, teamwork is developed effectively and facilitates the acquisition of knowledge.
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				work, case studies, mentoring, and the teaching role; in addition to these elements, mentoring is necessary within graduate units (Cruzata-Martínez et al., 2018; Strawbridge et al., 2022); (e) both at the undergraduate and postgraduate levels, the constant accompaniment of the professor is necessary, since it is an important role for the fulfillment of scientific educational goals, especially when they directly affect the attainment of a professional degree and the completion of the professional program (Lavilla-Abarca et al., 2022). 

				To reinforce this reality, it is necessary that professors should be constantly updated for the adoption of innovative proposals on teaching strategies and methods, as well as having the capacity to use technologies (ICT) (González-Palacio et al., 2020; Herrera & Villafuerte, 2023; Puerta et al., 2020); (f) the use of audiovisual resources has a recurrent participation within counseling, since it is one of the elements that, in addition to allowing students to synthesize information, allows them to be motivated during the development of their classes (Magadán-Díaz & Rivas-García, 2021). Similarly, it facilitates feedback in complex situations or scenarios; its applicability is not only limited to the face-to-face environment but also within virtual classes. Several studies reaffirm the importance of the use of audiovisual elements that facilitate student feedback and performance (Ibe & Abamuche, 2019; Nourinezhad et al., 2021); (g) Teamwork is applied congruently during the exploration of previous studies, even when they validate the importance of the teaching role. The idea then arises to continue implementing teamwork, together with its various actions and characteristics, since it can be a predictor for the acquisition of various competencies (Melguizo-Garín et al., 2022; Ruiz-Campo et al., 2022), such as innovation, the integral development of students and conflict resolution skills in the last academic semesters (De Prada et al., 2020, 2022; Martín-Hernández et al., 2022); (h) research competencies are the set of skills, abilities, attitudes and intellectual aptitudes for the development of research. Likewise, they are the knowledge to know how to search for bibliographic information, methodological aspects, application of instruments, descriptive 

			

		

		
			
				the classroom should be addressed, with the practical intensification of formative research, the development of scientific conferences and a greater predisposition on the part of universities to publish student scientific articles.

				Another agreement detected is that the development of competencies lies in both, in their commitment to learn and learn their responsibilities. In this sense, it is not only about a didactic strategy or a pedagogical process, but also about new innovative and scientific proposals in the constant educating, because in order to know what is the attitude that students have towards scientific research, it is also necessary to rethink the development of appropriate strategies within thesis advising and tutoring.

				Discussion

				The analysis of the findings present that, (a) didactic strategies are linked to the research competencies of undergraduate students during thesis advising, mainly tutoring as pedagogical strategies in graduate schools (Cruzata-Martínez et al., 2018; Strawbridge et al., 2022). These facilitate the teaching and learning process (Vargas-Hernández et al., 2023); (b) from a theoretical-practical approach, it is understood that research competencies are important to achieve academic goals and objectives; however, they are a necessity for professional practice because they represent an advantage for the solution of problems that arise in the workplace (Jeréz et al., 2022). Their adaptation to the needs and characteristics of students promotes their participation and the fulfillment of educational objectives (Dominguez et al., 2023). In addition, they allow professors to achieve a higher quality on thesis advising processes (Lavilla-Abarca et al., 2022); (c) conceptually, strategies are identified as the set of techniques that the professor applies in the development of the advising (Berridi & Martínez, 2017; Rivera et al., 2023; Santa Cruz & Duran, 2018), these include the use of visual resources and teamwork, with the aim of promoting collaboration and exchange of ideas (Dominguez et al., 2023); (d) the main strategies that have been developed are collaborative 
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				competencies and thus establish generalizations. However, this would be left for future studies with other population selections, other methodological designs and additional contexts. In order to demonstrate the confirmability of the data, a transparent recapitulation has been taken into account, ranging from the request for authorization, the recording of the interviews and available unedited transcripts. In addition, the authors’ data were worked in an unbiased and unbiased manner by the researchers (Diaz, 2019). Regarding the auditability criteria, the methodological processes and explanation of the instruments have been described, while the credibility of the information was raised in relation to the inclusion criteria of the participants, the performance of triangulation and the use of bibliographic information for the statements made. Regarding transferability, the data can be replicated in other educational contexts of higher education (Arias et al., 2023). On the other hand, the validity and reliability of the results presented took into account scientific processes such as the validation of the instruments.

				Among the study’s limitations, it is considered that there could be other essential concepts such as the influence of the context. Thus, didactic strategies and the development of research competencies may vary according to the educational context, the program of study, and especially the type of classes that have been developed. Likewise, the type of participants was evidenced, since they were referred by the house of study and were previously selected according to availability. From these data, future studies emerge on the addition of a larger number of participants, according to the inclusion and exclusion criteria of the researcher, to apply semi-structured interviews to perform a comparative analysis between the data, for example, of first-year students and students who are about to graduate.

				It is concluded that didactic strategies are the set of techniques that the professor applies during the counseling process. These converge mainly in collaborative work, case studies, counseling, and the teaching role. However, it is developed from planning, motivation, guided research, 

			

		

		
			
				and inferential analysis and dissemination. In this way, it will be possible to obtain the inescapable tools for the development of a research (Ayala, 2020; Cruzata-Martínez et al., 2018; Medina, 2020; Olazábal Vega et al., 2020; Pástor et al., 2020).

				Regarding the analysis of the information, it corresponds to show (a) the need for research, since the competencies must be adequately developed, not only to obtain the academic degree, but also to obtain and develop a set of skills to solve problems within the professional practice; (b) to develop argumentative interventions; (c) to report the results correctly and honestly; and (d) to be able to disseminate the findings to the disciplinary and scientific community. In this sense, the thesis represents a meticulous effort to develop scientific procedures (Ciraso-Calí et al., 2022) and reflects the preparation that the student has achieved since the beginning of his or her study program. However, in order to develop the minimum research competencies, it does not only depend on the processes or strategies applied by professors, but also on the predisposition of the student.

				Although the data of this study attempt to contribute significantly to the understanding of didactic strategies and research competencies from the perspective of expert professors and students, it is legitimate to mention that the study presents delimitations and limitations. Here we can highlight the representativeness of the participants, since we worked with three expert professors in research and three students who were part of this study. However, a larger sample would have made it possible to gather more information from other students and professors. It should also be noted that on this occasion the professional school of psychology was selected. Although it is true that other schools could have been selected, as well as other essential constructs or concepts such as the influence of context for comparative studies.

				The nature of the research was delimited to an in-depth qualitative phenomenological study, with a greater availability of resources and temporal and spatial elements, it could have been mixed, in order to carry out, in addition, a statistical treatment that could provide numerical values on the correlation between variables, strategies and 
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				and inquiry-based strategy. Similarly, the use of audiovisual resources in the teaching-learning process brings significant benefits because they synthesize relevant information, motivate students, and facilitate the understanding of complex concepts; in addition, they are useful in the virtual context. Teamwork is recognized when professors apply innovative methodologies and use virtual tools such as Zoom (through the creation of rooms and division into small groups) to foster collaboration and participation in achieving objectives and acquiring knowledge. Research competencies consist of skills, abilities, and attitudes necessary to consolidate research, especially in projects and theses. Didactic strategies are needed for developing research competencies because they facilitate the acquisition of knowledge and its transfer to the professional field and daily life. For this, students must show willingness, and institutions must encourage formative research to contribute with reports and publications of articles that serve the contexts of study and the scientific community.
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Abstract

Introduction: Introduction: Thesls advising 1s an essential component in academic training, where students embark on
the task of researching and contributing to knowledge in thelr field of study, for this it requires specific competencles
on research and tools that contribute to its development. Objective: The objective of this study was to analyze the use
of teaching strategies by professors in the thess advising process to develop research competencies in students in the
last cycles of higher education. Method: An exploratory phenomenological qualitative design was followed, and semi-
structured interviews were applied to three research experts and three students from the Faculty of Psychology, belonging
toaprivate university in the city of Tarapoto-Peru, who were selected through purposive conventence sampling. Results: It
was understood that (a) the didactic strategies that are applied in teaching and learning for the achtevement of academic
objectives are collaborative work, case studies, the use of audiovisual resources, teamwork; (b) research competencies are
defined as a set of skills, skills and attitudes needed to carry out research and thesis projects; In addition, (c) it 1s necessary
to know how to formulate problems, hypothesize, master statistical software and argue the results efficlently; (d) it is
important to emphasize the capacity for the analysis of methodological coherence and the use of bibliographic managers.
Discussion: The identified strategies allow the acquisition of knowledge for the development of research competencies,
however, to achieve greater functionality, students must demonstrate willingness and commitment.

Keywords: Competencies; Qualitative research; Teaching method; Thesls.

Estrategias didacticas en la asesoria de tesis para desarrollar competencias
investigativas: perspectivas de docentes y estudiantes

Resumen

Introduccién: La asesoria de tesis es un componente esencial en la formacion académica. Durante este proceso los
estudiantes se embarcan en la tarea de Investigar y contribuir al conocimiento en su campo de estudio. Pero para que esto
resulte, es necesario que cuenten con competencias especificas sobre la Investigacién y herramientas que contribuyan en
su desarrollo. Objetivo: El objetivo fue analizar el uso de las estrategtas didacticas de los docentes en el proceso de asesoria
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