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				Abstract

				Introduction: The university stage constitutes a critical period for students’ academic, professional, and personal development; however, it also represents a demanding context in which personal, academic, and institutional factors converge and may jeopardize student persistence. Objective: The study aimed to analyze the relationships among academic burnout, online distractors, study satisfaction, and academic self-efficacy in university students from Metropolitan Lima. Method: An explanatory and cross-sectional design was used. A total of 529 university students (63.3% women), aged between 18 and 38 (M = 20.1, SD = 3.3), voluntarily participated. Academic burnout was assessed using the Maslach Burnout Inventory–Student Survey (MBI-SS) along with the Online Homework Distractors Scale (OHSD), the Scale of Specific Perceived Self-Efficacy of Academic Situations (EAPESA), and the Study Satisfaction Scale. Results: The results indicated that the proposed model demonstrated a good fit (χ2(1) = 1.40, p = .236, CFI = .998, RMSEA = .028, SRMR = .007), revealing that study satisfaction was influenced by emotional exhaustion (β= −.16, p < .001), academic efficacy (β= .28, p < .001), and online distractors (β= −.22, p < .001), as well as academic self-efficacy (β =.22, p < .001). Discussion: No sufficient evidence was found to support the presence of indirect effects.

				Keywords: academic burnout, online distractors, study satisfaction, academic self-efficacy, university students.

				Burnout académico y distractores en línea como predictores de la satisfacción con los estudios: efecto mediador de la autoeficacia académica

				Resumen

				Introducción: La etapa universitaria constituye un período crítico para el desarrollo académico, profesional y personal de los estudiantes; sin embargo, también representa un contexto exigente en el que convergen factores personales, 
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				académicos e institucionales que pueden poner en peligro la permanencia del estudiante. Objetivo: El estudio tuvo como objetivo analizar las relaciones entre burnout académico, distractores en línea, satisfacción con los estudios y autoeficacia académica en estudiantes universitarios de Lima Metropolitana. Método: Se utilizó un diseño explicativo de corte transversal. Participaron voluntariamente 529 estudiantes universitarios (63,3 % mujeres) con edades entre 18 y 38 años (M = 20,1, DS = 3,3). El burnout académico se evaluó mediante el Maslach Burnout Inventory–Student Survey (MBI-SS), junto con la Escala de Distractores en Tareas en Línea (OHSD), la Escala de Autoeficacia Percibida Específica de Situaciones Académicas (EAPESA) y la Escala de satisfacción con los estudios. Resultado: Los resultados indicaron que el modelo propuesto presentó un buen ajuste (χ2(2(1) = 1.40, p = .236, CFI = .998, RMSEA = .028, SRMR = .007) evidenciando que la satisfacción con los estudios estuvo influida por el agotamiento emocional (β = −.16, p < .001), la eficacia académica (β = .28, p < .001) y los distractores en línea (β = −.22, p < .001), así como por la autoeficacia académica (β = .22, p < .001). Discusión: No se encontró evidencia suficiente para respaldar la presencia de efectos indirectos.

				Palabras claves: Burnout académico, distractores en línea, satisfacción con los estudios, autoeficacia académica, universitarios, Perú.

			

		

		
			
				Introduction 

				The university stage constitutes a critical period for students’ academic, professional, and personal development; however, it also represents a demanding context in which personal, academic, and institutional factors converge and may jeopardize student persistence. In the Peruvian context, university dropout remains a relevant issue. For example, an analysis of retention–dropout dynamics in Peru reported that the university retention rate decreased from 87.4% in the second semester of 2019 to 81.7% in the first semester of 2020, recovering only partially to 83.8% in the second semester of 2020, thus evidencing significant vulnerability in the continuity of higher education studies (Jara & Moura, 2024).

				Likewise, national literature has indicated that university dropout does not respond to a single cause, but rather to the interaction of economic, personal, academic, and institutional factors, among which demotivation, limited adaptation to the university environment, and difficulties in sustaining commitment to one’s program of study are particularly noteworthy (Dávila et al., 2022; Escalante et al., 2023).

				Within this framework, dissatisfaction with studies becomes especially relevant, as it may weaken student’s connection to their education and increase the risk of low academic performance, academic disengagement, and dropout intention 

			

		

		
			
				(Yawson & Yamoah, 2020; Yekefallah et al., 2021). This dissatisfaction can be understood as a negative evaluation of the educational experience, particularly when academic, training-related, or vocational expectations are not met by the higher education institution (Merino-Soto et al., 2017).

				Moreover, this distress may be intensified by the presence of other factors, such as academic burnout and frequent exposure to digital distractors, which interfere with concentration, academic engagement, and the quality of learning (Esteban et al., 2017; Martínez-Jiménez & Ruiz-Jiménez, 2020).

				In this context, satisfaction with studies represents a key variable in the higher education experience, acting as a mediator between service quality and student engagement (Borishade et al., 2021), and having a significant effect on academic performance (Martínez-Jiménez & Ruiz-Jiménez, 2020; Rossini et al., 2021).

				However, as with any dynamic learning process, this relationship is modulated by academic self-efficacy, understood as the perception of competence to tackle university tasks, which can mitigate the negative effects of burnout and online distractions on satisfaction (Merino-Soto et al., 2017).

				Therefore, clarifying how academic burnout and online distractions predict satisfaction—with self-efficacy as a mediator—is crucial for designing 
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				with one’s own academic performance (Bakker & Costa, 2014; Cabellos et al., 2020).

				This theoretical framework, adapted from Maslach’s model, explains its direct impact on perceived satisfaction with studies. Emotional exhaustion negatively affects impacts intrinsic motivation; depersonalization alters the connection with the educational process; and reduced personal accomplishment inhibits the sense of enjoyment derived from the educational experience (Ovejas-López et al., 2020; Park et al., 2020).

				Furthermore, evidence shows that burnout is associated with frequent problems such as depression and anxiety, which render the teaching and learning process less productive for the students (Khamisa et al., 2017; Salvagioni et al., 2017; Woo et al., 2020). Given this, its role as a key predictor is justified, highlighting the need for educational interventions aimed at mitigating its negative impact on student satisfaction (Bethea et al., 2020; Rosas-Santiago, 2019).

				Based on the available evidence, academic satisfaction does not depend solely on the fulfillment of institutional or vocational expectations, but also on the extent to which students engage cognitively and emotionally with their learning activities (Wong & Chapman, 2022). In this regard,

				task-related distractors clearly function as factors that interfere with the self-regulation, as they disperse attention and reduce the continuity of academic engagement, ultimately negatively affecting perceived efficacy and the overall university experience (Deng et al., 2024).

				Additionally, burnout also has important implications, as it reflects a process of sustained strain that generates emotional exhaustion, detachment, and feelings of insufficient accomplishment, thereby limiting students’ positive connection with their educational process (Chong et al., 2025).

				Consequently, both variables can be understood as factors that compromise not only academic functioning but also the subjective experience of university education, providing a theoretical basis for their association with lower levels of satisfaction with studies.

			

		

		
			
				interventions that strengthen retention and success in higher education (Yawson & Yamoah, 2020).

				Predictors of study satisfaction

				Scientific literature demonstrates the existence of multiple predictors of academic satisfaction, ranging from personal to institutional factors. However, given the changes in traditional education, academic burnout and online distractions have emerged as relevant predictors, although their combined impact on satisfaction has been scarcely investigated.

				First, online distractors are defined as stimuli that shift students’ attention away from assigned tasks and toward other, irrelevant activities (Feng et al., 2019; Picado et al., 2015). The literature distinguishes several dimensions of these distractors, such as internal (thoughts, mood) and external (noise, environmental conditions), as well as conventional (buzz, temperature) and unconventional (cell phones, social media) distractions (Xu, 2015). This multidimensionality explains their direct impact on academic satisfaction, as these distractions fragment the attention required for learning, thereby reducing their learning-oriented self-regulation (Picado et al., 2015).

				In this regard, observational studies have confirmed the relationship between these variables.

				University students engaged in three-hour study sessions activated an average of 35 distractors, with 73 minutes spent on parallel activities such as listening to music and using social media (Calderwood et al., 2014). This evidence supports the negative predictive role of distractions in the academic experience (Feng et al., 2019).

				Second, academic burnout can be understood as a dysfunctional response to chronic stress associated with the demands of the university environment. Traditionally, this syndrome has been conceptualized in terms of three core components: emotional exhaustion, which refers to affective depletion and a persistent sense of fatigue in response to academic demands; cynicism or depersonalization, expressed through attitudes of distancing, detachment, or indifference toward one’s studies; and reduced academic accomplishment, reflecting feelings of inefficacy, insufficient achievement, and low satisfaction 
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				such satisfaction by proposing a model in which academic self-efficacy plays a mediating role between digital distractions, the dimensions of academic burnout, and students’ evaluation of their educational experience.

				This approach makes it possible to move beyond the description of simple associations between variables and to advance toward a more precise explanation of how students’ cognitive and motivational resources may be compromised in the face of academic demand s and persistent distracting contexts. In this sense, the study acquires particular value given the limited evidence that has simultaneously integrated these constructs within a single explanatory model, especially in contemporary university settings characterized by increasing digitalization and greater demands for self-regulation.

				From a practical standpoint, the findings could contribute not only to the design of preventive actions and psychoeducational interventions, but also to the early identification of at-risk students, the monitoring of factors that deteriorate the academic experience, and the development of

				institutional strategies aimed at strengthening persistence, well-being, and the quality of university education.

				Hypothesis

				Based on the reviewed literature, a set of hypotheses is proposed. H1 is grounded in evidence suggesting that emotional exhaustion depletes the cognitive resources essential for well-being in the academic setting (Bakker & Costa, 2014). H2 and H6 are based on Bandura’s theory, which posits self-efficacy enhance persistence and, consequently, satisfaction with complex tasks, regulating its effects (Merino-Soto et al., 2017). H3 proposes that online distractors divide students’ attention, thereby altering their perception of the university experience (Feng et al., 2019; Picado et al., 2015). Finally, H4, H5 and H7 are supported by the mediational framework proposed by Baron and Kenny (1986), in which self-efficacy regulates the negative effects of burnout and online distractors on student satisfaction (Cabellos et al., 2020; Ovejas-López et al., 2020).

			

		

		
			
				Mediating role of academic self-efficacy

				Academic self-efficacy is a determining factor for positive experiences within the academic environment (Borzone, 2017). It is defined as the belief individuals hold about their ability to organize and execute the actions required to manage challenging situations (Hechenleitner-Carvallo et al., 2019). Accordingly, one of the main areas in which self-efficacy research has been studied is higher education, a context in which students face learning challenges and other demanding circumstances (Fook & Sidhu, 2015).

				In this regard, academic self-efficacy represents a psychological mechanism through which adverse conditions of the university environment influence the student’s educational experience (Guo et al., 2025). For example, frequent exposure to online distractors may interfere with concentration, self-regulation, and persistence in academic tasks, progressively weakening students’ confidence in their ability to respond effectively to university demands (Li et al., 2020). Likewise, academic burnout may erode self-efficacy beliefs through emotional exhaustion, detachment from studies, and the perception of low academic achievement (Andargeery et al., 2025).

				Consequently, students who perceive themselves as less capable of organizing and successfully executing the behaviors required to meet their academic demands tend to evaluate their university experience less positively. From this perspective, academic self-efficacy not only constitutes a relevant personal resource in higher education, but also functions as a theoretically plausible mediating variable in the relationship between academic risk factors and satisfaction with studies. (Doménech-Betoret et al., 2017).

				Justification

				Analyzing satisfaction with one’s studies is relevant because this variable reflects, to a large extent, the subjective quality of the university experience and its relationship with processes of adaptation, well-being, and academic persistence. From a theoretical perspective, the present study seeks to contribute to the understanding of the explanatory mechanisms that link adverse conditions of the university environment with 

			

		

	
		
			[image: ]
		

		
			
				 Nuñez, J., Turpo-Chaparro, J., Carranza-Esteban, R., Mamani-Benito, O., Caycho-Rodríguez, T, & Castillo-Blanco, R.

			

		

		
			[image: ]
		

		
			
				Revista Digital de Investigación en Docencia Universitaria 2026, 20(1)

			

		

		
			
				5

			

		

		
			
				Objective

				To analyze the relationships between academic burnout, online distractions, satisfaction with studies, and academic self-efficacy among university students in Metropolitan Lima.

				Method

				Participants

				The sample size exceeded the minimum recommen-ded by Molwus et al. (2013), who suggest that studies using structural equation modeling (SEM) should include between 100 and 400 participants. As path analysis constitutes a special case of SEM involving only observed variables, this criterion was considered applicable to the present study.

				The inclusion criteria were Peruvian university students of legal age, currently enrolled and residing in the city of Lima. The exclusion criteria included foreign students, postgraduate students, and those participating in academic exchange program.

			

		

		
			
				Based on the above, the following hypotheses are proposed (Figure 1):

				H1: Emotional exhaustion has a direct effect on study satisfaction. 

				H2: Academic effectiveness has a direct effect on study satisfaction. 

				H3: Online distractors have a direct effect on study satisfaction.

				H4: Academic self-efficacy has direct effect on study satisfaction.

				H5.1:	Academic self-efficacy mediates the relationship between emotional exhaustion and study satisfaction.

				H5.2:	Academic self-efficacy mediates the relationship between cynicism and study satisfaction.

				H5.3:	Academic self-efficacy mediates the relationship between academic efficacy and study satisfaction.

				H5.4:	Academic self-efficacy mediates the relationship between online distractors and study satisfaction.

			

		

		
			
				
					Figure 1

					Hypothetical model
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				A non-probabilistic intentional sampling was employed, and a total of 529 university students residing in Metropolitan Lima participated voluntarily. Participants’ ages ranged from 18 to 38 years (M = 20.23, SD = 3.19). Of the sample, 63.3% were women, 36.7% were men, and 48.8% were enrolled in the Faculty of Health Sciences. The study followed a cross-sectional explanatory design (Ato et al., 2013).

				Instruments

				The Maslach Burnout Inventory Student Survey (MBI-SS; Correa-López et al. (2019) was used to assess academic burnout in Peruvian university students. It comprises 15 items across three factors (emotional exhaustion, cynicism, and academic effectiveness), with seven Likert-type response options (never, rarely, sometimes, regularly, often, almost always, and always). The instrument has demonstrated adequate validity (KMO = .81, Bartlett’s Test p< .001) and reliable (α = .79).

				The Online Homework Distraction Scale (OHDS; Xu et al., 2020) has been validated in a Peruvian university population by Carranza et al. (2022). It includes five items with Likert-type response options ranging from strongly disagree to strongly agree. The OHDS has demonstrated adequate validity (CFI = .984, TLI = .968, RMSEA = .077, SRMR < .05) and reliable (α = .72).

				The Perceived Self-Efficacy Scale Specific of Academic Situations (EAPESA; Palenzuela, 1983), has been validated in the Peruvian university population by Dominguez et al. (2012). It consists of nine items with four Likert-type response options (Never, sometimes, often, and always). The EAPESA has demonstrated adequate validity (CFI = .978, GFI = .969 and RMSEA = .056) and reliable (α = >.88).

				The Brief Satisfaction with Studies Scale (EBSE; Merino-Soto et al., 2017) designed for Peruvian university students, consists of five items with Likert-type response options (strongly disagree, disagree, neither agree nor disagree, agree, strongly agree). The EBSE has demonstrated adequate validity (GFI= .99, CFI= .92, RMSR= .053) and reliable (α = .78).

				Procedure

				Data were collected using an online questionnaire created with Google Forms and distributed 

			

		

		
			
				via social networks (WhatsApp and Facebook) between April and July 2023. The first section of the questionnaire included instructions, the study objective, and informed consent for anonymous and voluntary participation. Participants were informed that the data would be used exclusively for research purposes. The estimated time to completed the questionnaire ranged from 8 to 12 minutes.

				Data analysis procedure

				Prior to estimating the path model, the statistical assumptions for structural equation modeling were evaluated. Specifically, the distribution of the observed variables was examined using skewness and kurtosis indices, with absolute values less than 3 being considered acceptable (Kline, 2016). The absence of severe multicollinearity among the model variables was also assessed.

				A path analysis model with observed variables was specified and estimated using composite scores as indicators of the study constructs. This approach allows for parsimonious and stable parameter estimation. The proposed model was estimated using MLR estimator, which is appropriate for continuous variables and robust to deviations from inferential normality (Muthen & Muthen, 2017).

				Model fit was evaluated using the comparative fit index (CFI), root mean square error of approximation (RMSEA), and standardized root mean square residual (SRMR). CFI values > .900 (Bentler, 1990), RMSEA < .080, and SRMR < .080 (Browne & Cudeck, 1992) were considered indicators of acceptable fit.

				For the mediation analysis, indirect effects were estimated using bootstrapping with 5,000 resamples and 95% confidence intervals (Yzerbyt et al., 2018). The magnitude of indirect effects was assessed using the upsilon effect size (ν), defined as the square of the fully standardized indirect effect (Lachowicz et al., 2018). In its interpretation, Cohen’s (1988) criteria for explained variance were considered, as suggested by Lachowicz et al. (2018); that is, values greater than .02, .15, and .25 were interpreted as small, moderate, and large effect sizes, respectively. Finally, internal consistency was assessed using Cronbach’s alpha (α).
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				supported. These results are presented in Figure 2.

				For the evaluation of the mediation hypotheses, the statistical significance of the indirect effect obtained through bootstrapping with 5,000 resamples was initially considered; these results are presented in Table 2. Although, H5.1 and H5.3 showed statistically significant indirect effect for emotional exhaustion (β = -.04, p = .006) and academic efficacy (β = .07, p < .001), suggesting the presence of mediation, the examination of effect size (v) indicated that these indirect effects were negligible, as all values were below .02. Therefore, none of the mediation hypothesis received empirical support.

				Discussion

				The objective of this study was to analyze the relationships between academic burnout, online distractions, satisfaction with studies, and the mediating role of academic self-efficacy among university students in Metropolitan Lima. The findings allow for a differentiated interpretation of the proposed hypotheses.

				Regarding hypothesis H1, the findings indicated that emotional exhaustion had a direct negative effect on academic satisfaction. This suggests that greater emotional exhaustion is associated with a lower positive evaluation of the academic experience. Previous literature supports the notion that emotional exhaustion predicts lower academic satisfaction (Carranza Esteban et al., 2023). 

			

		

		
			
				Ethical aspects

				The study was approved by the Ethics Committee of the Postgraduate School of the Universidad Peruana Unión (Reference: 2023-CE-EPG-00050). In addition, the ethical principles of the Declaration of Helsinki were followed, and informed consent was obtained from the university students.

				Results

				The scores of the study variables were rescaled to a range of 0 to 30 to facilitate their interpretation, without affecting the correlations coefficients among variables. Table 1 presents descriptive statistics, including skewness (A) as well as the correlation among the study variable. Correlation coefficients ranged between -.40 and .60 in absolute value. In addition, internal consistency coefficients (Cronbach’s alpha) ranged from .71 to .92.

				Multicollinearity diagnostics indicated no issues among the predictor variables. Specifically, all variance inflation factor (VIF) values ranged from 1.0 to 1.2, which is below the commonly threshold of 5, suggesting the multicollinearity was not a concern in the model. The proposed path model showed a good fit: χ2(1) = 1.40, p = .236, CFI = .998, RMSEA = .028, and SRMR = .007. The hypotheses regarding the effect of emotional exhaustion on study satisfaction (H1; β =- .16, p < .001), academic effectiveness (H2; β = .28, p < .001), and online distractors (H3; β =- .22, p < .001), as well as academic self-efficacy (H4; β = .28, p < .001), were 

			

		

		
			
				Table 1

				Descriptive statistics, internal consistencies, and correlations for the study variables

				
					Variables

				

				
					M

				

				
					DE

				

				
					A

				

				
					α

				

				
					1

				

				
					2

				

				
					3

				

				
					4

				

				
					5

				

				
					6

				

				
					1. Emotional Exhaustion

				

				
					10.0

				

				
					4.8

				

				
					0.4

				

				
					.87

				

				
					-

				

				
					2. Cynicism

				

				
					6.3

				

				
					4.7

				

				
					0.9

				

				
					.79

				

				
					.60

				

				
					-

				

				
					3. Academic Effectiveness

				

				
					17.0

				

				
					4.5

				

				
					-0.5

				

				
					.84

				

				
					-.19

				

				
					-.31

				

				
					-

				

				
					4. Online Distractors

				

				
					10.6

				

				
					4.5

				

				
					0.3

				

				
					.71

				

				
					.44

				

				
					.48

				

				
					-.24

				

				
					-

				

				
					5. Academic Self-efficacy

				

				
					13.8

				

				
					4.5

				

				
					0.1

				

				
					.92

				

				
					-.24

				

				
					-.20

				

				
					.38

				

				
					-.19

				

				
					-

				

				
					6. Study Satisfaction

				

				
					20.6

				

				
					6.0

				

				
					-0.3

				

				
					.86

				

				
					-.36

				

				
					-.37

				

				
					.44

				

				
					-.40

				

				
					.40

				

				
					-
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					-.04

					.01

					.07

					-.01

				

			

			
				
					.006

					.709

					<.001

					.450

				

			

			
				
					-0.080

					-0.026

					0.055

					-0.049

				

			

			
				
					-0.016

					0.039

					0.151

					0.016

				

			

			
				
					.002

					.000

					.005

					.000

				

			

			
				
					Emotional exhaustion → 

					academic self-efficacy→ 

					study satisfaction

					Cynicism → academic 

					self-efficacy→ study 

					satisfaction

					Academic effectiveness

					→ academic self-efficacy

					→ study satisfaction

					Online Distractors → 

					academic self-efficacy → 

					study satisfaction

				

			

			
				
					Hypothesis 4

					Hypothesis 5

					Hypothesis 6

					Hypothesis 7

				

			

			
				
					Hypothesis Path in the model	β	p	LL	UL	v

				

			

			
				
					95%CI

				

			

			
				
					Table 2

					Research hypotheses on indirect effects and their estimates.
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					Figure 2

					Predictive path analysis of Burnout and online distractors on academic self-efficacy and study satisfaction. Standardized parameter estimates are shown.
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				In online learning contexts, digital distractions are associated with poorer concentration and, consequently, lower satisfaction with the learning experience (Martin et al., 2025). The findings are consistent with previous research indicating that online distractions affect not only performance but also subjective satisfaction (Göl et al., 2023). It has been suggested that students who experience online distraction abandon their learning activities and engage in other activities or are distracted by other elements (Göl et al., 2023). This diminishes their learning, which in turn affects their satisfaction (Flanigan & Titsworth, 2020).

				Regarding H5.1, although academic self-efficacy showed a statistically significant indirect effect in the relationship between emotional exhaustion and academic satisfaction, the effect size was negligible. Therefore, H5.1 was not supported. This means that part of negative effect of exhaustion may be explained by a decrease in academic self-efficacy (Memon et al., 2025). When students experience emotional exhaustion, they may perceive themselves as less competent, which could reduce their satisfaction (Hu & Yeo, 2020).

				Furthermore, although it was observed that the effect of emotional exhaustion and academic efficacy on study satisfaction showed statistically significant indirect effects through academic self-efficacy, these effects were negligible. In this sense, emotionally exhausted university students tend to have low levels of self-efficacy (Hu & Yeo, 2020), which may decrease their satisfaction with their studies (Doménech-Betoret et al., 2017; Shehadeh et al., 2020). An explanatory mechanism for this relationship has been suggested. When students experience greater emotional exhaustion, they tend to cope with using more superficial learning strategies and, to a lesser extent, deeper learning strategies, which is associated with a reduction in self-efficacy as a learner and, consequently, in their level of satisfaction (Hu & Yeo, 2020). This is similar to findings in work environments, where emotionally exhausted employees rely more on superficial action strategies (Trougakos et al., 2015). Conversely, students with higher academic efficacy tend to report greater self-efficacy which may positively influence their satisfaction with their studies. In this sense, students with high 

			

		

		
			
				From the perspective of resource conservation theory, emotional exhaustion implies a loss of psychological resources (Bakker & Costa, 2014), which, in the university context, diminishes the subjective evaluation of academic satisfaction (Mamani-Benito et al., 2024). This finding may be explained by various stressors that contribute to student burnout. Studies have shown that intensive curricula, rigid grading systems, difficulties in learning environments, personal characteristics, life events, lack of social support, low levels of empathy, and dysfunctional coping strategies are associated with burnout in students (Erschens et al., 2018; Galam et al., 2017; Liu et al., 2018; Wang et al., 2019). For example, previous research study implementing curricular changes, including modifications to grading systems and a reduction in contact hours, has reported significant decreases in stress, anxiety, and depression levels among university students (Slavin et al., 2014).

				Regarding hypothesis H2, the results showed that academic self-efficacy had a positive effect on academic satisfaction, being the strongest predictor according to the model. This suggests that the perception of academic abilities influences the overall evaluation of academic satisfaction. The literature shows a positive relationship among university students, where higher self-efficacy is associated with greater satisfaction with the academic experience (Del Valle et al., 2020). Self-evaluation of academic performance tends to increase achievement and satisfaction; therefore, academic self-efficacy plays a protective role against academic dissatisfaction (Marôco et al., 2020). Previous studies have indicated that this relationship can be explained by the presence of variables such as student participation and academic engagement. In this sense, engaged students show greater student participation, which enhances the effects of course content quality on academic effectiveness and satisfaction with studies (Marôco et al., 2020; Sharif Nia et al., 2023; She et al., 2021).

				Hypothesis H3 is supported, as online distractions had a direct negative effect on academic satisfaction. This suggests that when students are academically distracted, their learning experience deteriorates (Göl et al., 2023). 
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				of women, which may limit the generalizability of the analysis of the findings. Future research should aim for a more balanced gender distribution.

				Second, data were collected through the Google Forms platform, which limits control over participants’ response conditions and whether questionnaires were completed independently. This may have affected the quality of the data. Third, all variables were assessed using self-report measures, which may introduce social desirability biases. Future studies should incorporate more objective or experimental measurement.

				Fourth, the cross-sectional design limits the ability to draw causal inferences between the variables. Longitudinal or follow-up studies are recommended to better examine these relationships. Fifth, although this study examined the mediating role of academic self-efficacy in the relationship between academic burnout, online distractors, and study satisfaction, the observed indirect effects were negligible. Therefore, future studies could identify other mediating variables. Sixth, the study focused on intra-individual factors to explain study satisfaction. Incorporating contextual factors, such as teaching methods and academic performance, could provide a more comprehensive understanding of the phenomenon.

				Despite the limitations, the study has important implications. First, emotional exhaustion, academic efficacy, and online distractions may influence students’ academic satisfaction. Therefore, intra-individual and contextual factors should be considered when designing learning systems aimed at improving student satisfaction.

				In this sense, teachers and other professionals in higher education should pay attention to students’ energy levels during learning activities, provide opportunities for recovery, and better manage the use of possible digital distractions. The findings suggest that students regulate their learning resources in response to academic demands. When these demands become excessive, students may resort to distraction, which can lead to maladaptive behaviors and reduced engagement in deep learning strategies (Hu & Yeo, 2020).

				Awareness of the impact of emotional exhaustion, academic efficacy, and online distractions on study 

			

		

		
			
				academic efficacy are more likely to benefit from their academic activities, as they are more engaged and less distracted, which allows them to perform better (Zhu et al., 2011) and maintain stronger expectations about their ability to succeed in studies (Bandura, 1997). 

				Regarding H5.2 and H5.4, these hypotheses were not supported. Academic self-efficacy did not mediate the relationship between cynicism and academic satisfaction. It is likely that cynicism affects satisfaction through more motivational mechanisms that do not involve perception of competence. Likewise, academic self-efficacy did not mediate the relationship between online distractors and satisfaction. It is possible that the negative effect of distraction directly impacts academic functioning without substantially altering the perception of academic satisfaction.

				Regarding H5.3, although the mediation between academic efficacy and academic satisfaction showed a statistically significant indirect effect, the effect size was negligible- Therefore, H5.3 was not supported. This suggests that academic efficacy may strengthen satisfaction primarily through its direct effect rather than through perceived self-efficacy. This result is consistent with previous literature showing that self-efficacy beliefs tend to influence academic motivation and well-being (Bandura, 1997). Studies of university students have observed that self-efficacy mediates the relationship between academic performance and academic satisfaction (Tian et al., 2024).

				The study findings indicated that emotional exhaustion, academic effectiveness, and online distractions were related to and had an effect on university students’ satisfaction with their studies. These results are consistent with previous findings (Göl et al., 2023; Kapasia et al., 2022; Kostaki & Karayianni, 2021; Pérez-Juárez et al., 2023; Sanjari et al., 2023; Silva et al., 2021; Wang et al., 2022).

				Some limitations should be considered when interpreting the findings. First, non-probabilistic sampling was used, which limits the representativeness of the sample of university students in Peru. Future studies could employ probability sampling and include participants from more diverse backgrounds. Additionally, this sampling approach resulted in a higher proportion 
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				satisfaction may contribute not only to improved learning outcomes but also to the development of academic self-efficacy as a key personal resource. In this way, students may make more informed and constructive decisions about their learning. When students feel exhausted, they may attempt to overcome fatigue by relying on their perceived abilities, which may facilitate the recovery of their personal resources. Furthermore, students’ intra-individual characteristics, such as self-efficacy, play an important role in shaping their perceptions of the learning process (Hu & Yeo, 2020).

				Furthermore, future research could incorporate multigroup analyses to assess the invariance of structural parameters (e.g., across sex or other relevant sociodemographic variables). This approach would allow researchers to examine whether the magnitude of direct and indirect effects remains stable across subpopulations, thereby providing additional evidence on the generalizability of the proposed model.

				In conclusion the present study provides evidence that emotional exhaustion, academic efficacy, and online distractors affect study satisfaction. Furthermore, although the indirect effects of emotional exhaustion and academic efficacy on study satisfaction through academic self-efficacy were statistically significant, these effects were negligible. These results suggest that university institutions, authorities, and professionals should pay attention to academic exhaustion and online distractions among students, as these factors may reduce study satisfaction. Academic self-efficacy may serve as a productive factor that helps buffer the negative effects of these variables.
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Jaime Nuiiez'; Josue E. Turpo-Chaparro? ; Renzo Felipe Carranza-Esteban® ; Oscar Mamani-Benito?;
Tomas Caycho-Rodriguez®; Ronald Castillo-Blanco®

!Universidad Peruana Unién, Escuela de Posgrado Lima, Per. https://orcid.ora/0000-0002-1066-638944709801131517 jaimenunez@
upeu.edu.pe. 2 Universidad Peruana Unién, Escuela de Posgrado, Lima, Perti. https:/orcld.org/0000-0002-1066-6389 fosuetc@
upeu.edu.pe. 3 Universidad San Ignacio de Loyola, Facultad de Ctenctas de la Salud, Psicologia, Lima, Pert. https://oreid.org/0000-
0002-4086-4845 rearranza@usiledu.pe. * Universidad Sefior de Sipan, Facultad de Clencias de la Salud, Chiclayo, Perd. https://
orcld org/0000-0002-9818-2601 mamanibe@uss.edu.pe. S Universidad Clentifica del Sur, Lima, Perd. https://orcid org/0000-0002-

53497570 tcaycho@clentifica.edu.pe. © Universidad Peruana de Clencias Aplicadas, Facultad de Psicologia, Lima, Perd. https://
0r¢c1d.0rg/0000-0003:2945-3583 pepsronc@upc.edu.pe

Cite as: Nuttez, J,, Turpo-Chaparro, J,, Carranza-Esteban, R., Mamani-Benito, O., Caycho-Rodriguez, T, & Castillo-Blanco, R. (2026).
Academic burnout and online distractors as predictors of study satisfaction: the mediating effect of academic self-efficacy. Re-
vista Digital de Investigacion en Docencia Universitaria, 20(1), €2140. https://doL.ora/10.19083/ridu.2026.2140

Recibido: 21/04/2025. Revisado: 21/01/2026. Publicado: 30/06/2026

Abstract

Introduction: The university stage constitutes a critical period for students' academic, professional, and personal
development; however, it also represents a demanding context in which personal, academic, and Institutional factors
converge and may jeopardize student persistence. Objective: The study aimed toanalyze the relationships among academic
burnout, online distractors, study satisfaction, and academic self-efficacy in university students from Metropolitan Lima.
Method: An explanatory and cross-sectional design was used. A total of 529 university students (63.3% women), aged
between 18 and 38 (M = 20.1, SD = 3.3), voluntarily participated. Academic burnout was assessed using the Maslach Burnout
Inventory-Student Survey (MBI-SS) along with the Online Homework Distractors Scale (OHSD), the Scale of Specific
Percelved Self-Efficacy of Academic Situations (EAPESA), and the Study Satisfaction Scale. Results: The results indicated
that the proposed model demonstrated a good fit (4%(1) = 1.40, p = .236, CF1 = 998, RMSEA = 028, SRMR = .007), revealing that
study satisfaction was influenced by emottonal exhaustion (= -.16, p < 001), academic efficacy (6= .28, p < .001), and online
distractors (f=-.22, p <.001), as well as academic self-efficacy (§ =.22, p <.001). Discussion: No sufficlent evidence was found
to support the presence of indirect effects.

Keywords: academic burnout, online distractors, study satisfaction, academic self-efficacy, university students.

Burnout académico y distractores en linea como predictores de la satisfaccién
con los estudios: efecto mediador de la autoeficacia académica

Resumen
Introduccién: La etapa universitaria constituye un periodo critico para el desarrollo académico, profesional y personal
de los estudiantes; sin embargo, también representa un contexto exigente en el que convergen factores personales,
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