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				Abstract

				Introduction: The implementation of the European Higher Education Area (EHEA) requires the adoption of Active Learning Methods (ALMs) to promote meaningful and reflective learning. This is particularly beneficial in nursing education, as it enhances students’ clinical preparation. It also demands pedagogical renewal and thoughtful reflection on methodological changes from the teaching perspective. Objective: To describe the key aspects that nursing educators consider important for implementing ALMs in their teaching. Method: A qualitative study with a hermeneutic phenomenological design was conducted, involving 10 semi-structured interviews with nursing degree instructors at the University of Granada (Spain). Results: The main theme was “Adaptation to active learning methods in nursing,” with subthemes including training experiences, use of lectures, meanings and integration of ALMs, and teaching perspectives. Discussion: Although there is institutional interest in enhancing student engagement and critical thinking, ALMs require time, training, and greater support. Conclusions: Continuous professional development and institutional investment are essential for the successful integration of ALMs into teaching. 

				Keywords: active learning; nursing; universities; educational innovation; teachers; traditional education.

				Adaptación a metodologías activas en enfermería: un estudio desde una perspectiva pedagógica

				Resumen

				Introducción: Introducción: la implementación del Espacio Europeo de Educación Superior EEES requiere adoptar Metodologías Activas (MMAA) que promuevan un aprendizaje significativo y reflexivo, mejoren la preparación clínica en enfermería e incentiven una renovación pedagógica y reflexión docente. Objetivo: se describen aspectos relevantes que los docentes de enfermería consideran importantes para implementar MMAA en su docencia. Método: se ha seguido una metodología de estudio cualitativo con diseño fenomenológico hermenéutico con 10 entrevistas semiestructuradas a profesores del grado en enfermería de la Universidad de Granada (España). Resultados: el tema central fue «Adaptación a los métodos activos de aprendizaje en enfermería» con subtemas como experiencias formativas, uso de la clase magistral, 
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				and augmented reality—to improve learning outcomes (Méndez et al., 2020). Understanding educators’ perspectives on these methods is crucial to support implementation and address EHEA challenges (Peñafiel-Arévalo, 2023). In Spain, institutional policies promote universities as key agents for training, equity, and scientific progress (Ministry of Universities, 2021). Nursing degrees now frequently include A LMs such as inverted classrooms (Ortego-Maté et al., 2021), clinical simulation (Chavarría et al., 2021), and gamification (Bosch-Alcaraz et al., 2022), aligned with EHEA principles and professional demands (García, 2021). While literature often explores students’ perceptions (Gómez-Urquiza et al., 2019) and satisfaction (Chalezquer et al., 2022), faculty perspectives remain underexplored, particularly in nursing (Crisol-Moya et al., 2020), with more research in fields like developmental psychology (Martínez-Cocó et al., 2007). Identifying and analyzing aspects that nursing lecturers consider important for implementing ALMs could uncover factors influencing the shift from traditional to innovative methods. 

				This insight would enable the development of targeted interventions to optimize resources supporting ALMs in classrooms. Currently, most research focuses on students’ perceptions of ALMs in nursing education with many believing these methods enhance attention and improve participation (Sobral et al., 2020) or improve participation and engagement (Wang et al., 2019) Exploring educators’ views from a qualitative point of view could complement these findings, ensuring continuous improvement in teaching and learning strategies aligned with the demands of modern education. Thus, this study aims to describe the aspects that nursing degree professors at the University of Granada (Spain) consider relevant to implementing ALMs in their teaching.

			

		

		
			
				Introduction

				The implementation of the European Higher Education Area (EHEA) has driven a transformation in educational approaches, requiring universities to promote lifelong learning, critical thinking, and student- centered teaching (García, 2021). In this context, educators seek strategies to enhance student motivation and interaction (Artero-Escartín & Domeque-Claver, 2018). Active learning methodologies (ALMs) have become central, positioning students as active constructors of knowledge (Castilla-Polo et al., 2022). These approaches aim to go beyond memorization, meaningful encouraging learning, collaboration, and dynamic engagement (Parra-González et al., 2020). Adopting ALMs requires not only curricular updates but also pedagogical renewal. These methodologies reinforce student protagonism and foster a renewed teaching identity grounded in innovation, flexibility, and a commitment to 21st-century challenges (Vides & Álvarez-Díaz, 2023). 

				In nursing education, this shift is especially relevant. Recent academic restructuring focuses on preparing students through active participation rather than passive learning (Docherty et al., 2018). ALMs have shown high effectiveness in higher education, particularly in applied fields like nursing, enhancing communication (Abad-Corpa et al., 2023) and academic performance (Li et al., 2023), both in-person and online (Moreno et al., 2024). The teacher’s role evolves into that of a guide, requiring innovative, high-quality strategies (Jiménez-Hernández et al., 2020). To ensure student success in practice, effective methods must be adopted (Staykova et al., 2017). The ongoing evolution of science and technology in nursing education demands implementing diverse ALMs—like flipped classrooms, gamification (Veloso et al., 2019), 

			

		

		
			
				significados e integración del MMAA, y perspectivas docentes. Discusión: aunque hay interés institucional por mejorar el compromiso y pensamiento crítico, las MMAA requieren tiempo, formación y más apoyo. Conclusiones: el desarrollo profesional continuo y la inversión institucional son esenciales para integrar con éxito los MMAA en docencia. 

				Palabras clave: aprendizaje activo; enfermería; universidades; innovaciones educativas; profesores; educación tradicional.
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				at the University of Granada (UGR), specifically at the Faculty of Health Sciences, which offers the Nursing Degree. Participants were selected through purposive sampling, ideal for qualitative research as it enables the selection of individuals offering the most relevant insights (Merriam & Tisdell, 2016). Inclusion criteria were Nursing Degree teachers at the University of Granada with at least one year of experience in theoretical and practical training, due to it ensures participants have sufficient exposure to provide informed reflections and understand nursing education fully. Exclusion criteria included those without specific nursing experience or not actively teaching during data collection.

				The demographic characteristics are detailed in Table 1.

			

		

		
			
				Method

				Design

				This qualitative research used the hermeneutic phenomenological design, as this allows us to understand the phenomena from the lived experience of its protagonists in the everyday context of education (Nigar, 2019). In this case thus allowing us to analyze in depth the lived experiences, feelings and perceptions of teachers using the active methodologies.

				Participants

				A sample of 10 professors of the nursing degree were interviewed to describe the aspects that are considered relevant to implement the ALMs in their teaching. The research was carried out 

			

		

		
			
				Table 1

				Participant Characteristics

				
					Nursing Degree teachers at the University of Granada.

				

				
					N

				

				
					Campus

				

				
					Ceuta

				

				
					8

				

				
					Grenade

				

				
					2

				

				
					Sex

				

				
					Male

				

				
					3

				

				
					Female

				

				
					7

				

				
					Age

				

				
					Under 30 years old

				

				
					Between 31-40 years old

				

				
					4

				

				
					Between 41-50 years old

				

				
					4

				

				
					Between 51-60 years old

				

				
					2

				

				
					Over 60 years old

				

				
					Doctorate

				

				
					Forks

				

				
					8

				

				
					No

				

				
					2

				

				
					Professional category

				

				
					Professor

				

				
					Senior lecturer

				

				
					Associate lecturer

				

				
					1

				

				
					Postgraduate teaching assistant

				

				
					Lecturer (permanent position)

				

				
					2

				

				
					Lecturer (fixed-term contract)

				

				
					3

				

				
					Stand-in lecturer

				

				
					4

				

				
					Other

				

				
					Teaching experience

				

				
					1-5 years

				

				
					3

				

				
					6-10 years

				

				
					5

				

				
					11-15 years

				

				
					16-20 years

				

				
					1

				

				
					21-25 years

				

				
					26-30 years

				

				
					More than 30 years

				

				
					1
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				recorded, with the mean interview duration being 35 minutes long.

				Data analysis

				The qualitative analysis was conducted following Swain’s (2018) hybrid approach, which combines deductive and inductive methods in three structured phases. In Phase 1 (Preparation), information from the interviews was organized into a table and a priori codes were defined based on the objectives of the study and the literature. The researchers then familiarized themselves with the data through intensive reading. In Phase 2 (Coding), mixed coding was applied, integrating new emerging codes to capture unanticipated nuances. Relevant fragments were categorized according to thematic similarities. In Phase 3 (Thematic construction), the coded texts were narratively analyzed and grouped into thematic families, identifying a central theme: “Adaptation to active learning methods in the nursing degree”. For qualitative data management, the software ATLAS.ti 22.0.1 was used to support this process, and rigor was ensured by the independent and consensual review of two researchers with expertise in qualitative methodology.

				Ethical and quality criteria

				The study was approved by the Research Ethics Committee at the University of Granada (registry number: 2110/CEIH/2021). In the study, after explaining the goal of the study, participation was voluntary, with participants retaining the right to withdraw at any point without any adverse consequences for themselves or the research process, which was also explained before signing the consent form. To enhance the rigour, completeness, and credibility of data collection, several strategies were employed (Fragoso-Mendoza et al., 2023). To ensure completeness, the COREQ (Consolidated Criteria for Reporting Qualitative Research) checklist was used to guide the development of a detailed and comprehensive report. Additionally, interview transcripts were returned to participants for verification, and all were approved. To strengthen the credibility of the interview data, enriched transcripts were produced, including detailed descriptions and 

			

		

		
			
				Instruments

				Data collection was carried out through semi-structured interviews and observation taking field notes during the interview. While some questions were pre-established, others emerged during the intervening (Rubin & Rubin, 2019). This dynamic was enabled by the flexibility of semi-structured interviews, which allows researchers to ask follow-up questions and explore topics in greater depth, facilitating a deeper understanding of the research focus (Galletta & Cross, 2013). The guiding questions aimed to identify key factors influencing the implementation of active learning methodologies from the perspective of nursing professors and to capture their personal experiences (Hernandez-Sampieri & Mendoza-Torres, 2018). A panel of experts—one professor in research methods and two researchers in ALMs—reviewed the questions for clarity, relevance, and wording (Khidhir & Rassul, 2023). The interview was based on the validated OPPUMAUGR questionnaire, aligned with this study’s objectives (León-Guerrero & Crisol-Moya, 2011). Initially, 21 questions were developed, but following a pilot interview and expert feedback, the final version was reduced to 12 questions. These were organized into seven sections addressing teaching experience and knowledge of ALMs, perceptions of the lecture, educational changes, motivation, perceived impact, implementation challenges, and final reflections.

				Procedure

				Participants were asked to sign a consent form in which they confirmed their willingness to take part in the study. They were informed of their rights and ethical responsibility in the answers they gave, and they were assured of the protection of the identity of the people who participated as informants in the research, using pseudonyms assigned by the researcher based on the order of participation. It was also explained that the transcribed interview would be returned to them for their interest and that they could leave the study at any time. Once the consent was signed the interview was scheduled. Interviews were carried out via Google Meet to be sure that there would be no interruptions. The videos were 
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				MAIN THEME: Adaptation 

				to active learning methods in the nursing degree

				Adaptation to active learning methods is the main theme emerging from the data, describing the processes that lecturers go through when incorporating new and innovative methods into their teaching. From this main theme, barriers and facilitators were identified, their consequences for various actors (teachers and students) within the teaching-learning process, as well as mechanisms used by teachers to adapt to current didactic resources. A better understanding of this phenomenon (its use, attitudes towards it and barriers to the implementation of ALMs) will enable more appropriate measures to be put in place to incorporate ALMs into the classroom.

			

		

		
			
				contextual information such as the time and setting of each interview. Furthermore, the data analysis process involved researcher triangulation: transcripts were reviewed by two experienced qualitative researchers—some with backgrounds in nursing and teaching, others in education—who reached consensus through collaborative analysis.

				Results

				A main theme was identified within teachers’ experience of ALMs in university contexts, which appeared repeatedly in the data and connected to all other themes. The Figure 1 presents the main theme, themes and subthemes describing the phenomenon under study.

			

		

		
			
				
					Figure 1

					Adaptation to ALMs in the Nursing Degree
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				training to support all educators in adopting ALMs: “There are some teachers of a certain age, who have more difficulties with changes compared to younger staff, and especially when they don’t know how new technologies work, and then out of nowhere they are expected to follow these changes, well imagine how many hours they have to spend doing that” (p. 1, 41 years old).

				Sense attributed to lack of time to train 

				The interviewees highlighted the lack of time they had for ALMs training due to the excessive teaching load: “There is so much work that sometimes I say to myself: I want to do this course, but I have so much work that I can’t. Even though I really want to, I can’t do -it-” (p. 10, 31 years old).

				THEME: Teaching experiences with the masterclass.

				Lectures are seen as useful for their convenience and ease of delivery, especially for large groups. However, they are also viewed as limiting, promoting rota learning without encouraging reflection or lasting understanding.

				Perception of usefulness

				Most teaching is delivered through lectures because of their convenience, simplicity and suitability for large groups. These factors make it the easiest method for teachers to manage: “Lectures are the easiest to prepare and take the least time” (p.3, 34 years old).

				Feelings of limitation

				However, lectures are also considered an outdated teaching method, as they are based on learning by rotation which fades away after an exam, as no logical or reflective thinking is developed. Furthermore, the use of a lectern by teachers communicates an authoritarian character, where there is no feedback: “Attending lectures and having to memorize content means that students do not develop logical or reflective thinking, and then they simply forget things” (p. 9, 43 years old).

				THEME: Meanings attributed to the ALMs

				Lectures are valued for their simplicity and ease of use with large groups but are seen as limiting 

			

		

		
			
				THEME: Training experiences in the face of methodological change

				Teacher training in ALMs is seen as essential but is hindered by time constraints, heavy workloads, and generational gaps in ICT skills. While younger staff show greater readiness, older educators face more challenges, highlighting the need for accessible, practical, and ongoing institutional training.

				Experiences regarding training in ALMs

				The level of ALMs training among teachers was generally homogeneous, although several interviewees had no specific training but were interested in learning, as one of the participants mentioned: “I am interested in training. In fact, I am looking for a course to join” (p.3, 34 years old). The interviewees explicitly state that theoretical and practical teacher training is essential for the implementation of ALMs. Thus, some interviewees consider themselves self-taught, attending conferences and observing other teachers: “Teachers should have theoretical and, above all, practical training in ALMs” (p.5, 45 years old). Although training is not compulsory, the interviewees agree that the institutions they work for make an effort to join. provide training for their teaching staff by offering learning courses on ALMs, such as the Teacher Training Plan and Innovative Teaching Practices (FIDO) of the University of Granada and the University Teacher Training Program (FPU), as mentioned by some interviewees. “The university also strives to offer courses to promote new and updated teaching methods” (p. 3, 34 years old).

				Perceptions of the influence of teaching age

				The lack of training in ALMs is more evident among older teachers, as adapting to new methods requires greater effort and familiarity with digital tools. Many of them lack adequate training in Information and ICT, making it difficult to implement ALMs effectively. In contrast, younger and recently hired educators are generally more comfortable with ICT and modern teaching strategies. Their recent academic backgrounds often include exposure to innovative pedagogies, which facilitates the integration of ALMs into their teaching. This generational gap highlights the need for targeted 

			

		

	
		
			[image: ]
		

		
			
				Abselam-Ali, K., Capilla-Díaz, C. y Parra-González, M. E. 

			

		

		
			[image: ]
		

		
			
				Revista Digital de Investigación en Docencia Universitaria 2025, 19(2)

			

		

		
			
				7

			

		

		
			
				and time—aggravated by bureaucracy and job instability—limit their effective application

				Perceived facilitating factors

				In order to implement ALMs in classrooms, a comprehensive change in the system is necessary, adapting resources to suit ALMs, for example: creating and/or adapting spaces that can be used to implement ALMs: “University institutions need resources: human, material, economic, infrastructures, etc., to be able to properly implement active learning methodologies” (p.3, 34 years old). Other factors that would facilitate the implementation of ALMs were a more thorough evaluation of teaching changes, the creation of an evaluation team and the reduction of the teaching workload: “When you have an idea but you don’t know how to develop certain things on a technical level, you have the technical team or someone from the university who can guide you to do it, they can help you” (p.9, 43 years old).

				Limitations experienced in its application

				Factors that hindered the implementation of ALMs included: lack of motivation to introduce changes in teaching due to critical attitudes and lack of motivation of students; lack of support from the university; lack of appreciation for teaching and excessive bureaucracy in suggesting changes or adding new methods to the teaching guide: “If your teaching is not valued and you are not supported, it demotivates you because you need a lot of time and dedication to prepare the classes. Furthermore, there is a lot of bureaucracy at the university; every time we want to do something we have to fill in several documents, and it makes you not want to bother” (p.6, 59 years old). In terms of infrastructure, another barrier that teaching materials have to face is the classrooms themselves. These classrooms are prepared for lectures, and the large number of students makes it difficult to carry out ALMs: “It would be impossible with a class of 100-120 people, because you cannot devote 100% of your time to the students, you lose control of the class” (p.3, 34 years old).

				On the other hand, the lack of teaching staff and resources also hinders the implementation of 

			

		

		
			
				for student engagement and critical thinking. Teachers recognize that reliance on rota learning and lack of interaction hinder meaningful learning.

				Sense of the student’s role

				Mostly of the interviewees admitted their lack of knowledge of the concept of ALMs but offered their perspectives on this phenomenon with the following key ideas: active involvement of the learner in their learning; the learner is the protagonist of their learning; it encourages engagement, motivates learners and there is opportunity for positive feedback. One teacher said: “I don’t really know what ALMs are, but I think I use them in my teaching. In seminars, I try to get the students more involved” (p.3, 34 years old).

				Furthermore, they agreed on the importance of ICT for the new generation of students, as well as its impact on lesson preparation: “Students are different now, they come from a different generation because they were born and grew up using technology. I think you have to use other tools that catch their attention so that they can follow and learn” (p.10, 31 years old).

				Sense of the teacher’s role	

				Some of the teachers pointed out that they used active learning methods in their classes unintentionally: “To be honest, I have been using active learning methods in my teaching without realizing” (p.4, 34 years old). The interviewees agreed that there was a change in roles, with the teacher becoming more of a guide for the learner, energizing the learning process through a multi-faceted relationship: “The teacher becomes more of a guide” (p.10, 31 years old). They also state that the implementation of ALMs requires more dedication, effort and commitment from the teacher: “An ALM needs you to use new and different resources each time, which means dedication, effort and commitment from the teacher” (p.7, 52 years old).

				THEME: Teaching experiences in integrating ALMs

				Implementing ALMs requires systemic support, including adapted spaces, technical guidance, and reduced teaching loads. However, barriers such as lack of resources, motivation, institutional support, 
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				implementation of ALMs, these methods are not yet fully implemented due to a lack of training and resources. The progressive implementation of ALMs is due to the incorporation of new, younger teachers in the university, with previous experience and training in ICT and ALM: “They are being implemented little by little, especially thanks to the new, younger teachers, who master ICT and already have experience in ALMs” (p.4, 34 years old). 

				Impact on student learning

				ALMs improve education by increasing motivation and encouraging cooperative learning and peer competition: “It encourages cooperative learning and learning through friendly competition among students” (p.1, 41 years old). Students learn skills more quickly, their understanding and assimilation of concepts is better and academic results improve: “Students learn faster than they expect, which motivates them more to continue” (p. 4, 34 years old). Furthermore, because it is closer to reality, students experience meaningful learning: “Students experience meaningful learning and not memorization that fades away after taking the test” (p.7, 52 years old).

				Learner- centered experiences

				The use of ALMs ensures that students are less distracted, actively engaged and learn according to their individual needs. ALMs also encourage engagement and participation, especially when they are offered some kind of incentive for solving a game-based task: “When I gave them a box with two locks, I put some beers or candy inside and told them that if they managed to open the box, they would get the prize inside. It didn’t take them long to open the box. I didn’t see anyone with their mobile phone on social media or distracted in any way” (p.8, 31 years old).

				Transformations in the teaching role

				ALMs also affect teachers and their level of interest. They have created the need to replace lectures with computer -assisted instruction, which in turn provides them with more training: “The aim is to replace lectures with computer-assisted instruction and make them more active” (p. 3, 34 years old).

			

		

		
			
				ALMs, and the peculiarity of the materials (eg badges, padlocks, etc.) makes it more difficult to justify the costs: “From the university’s point of view, it’s difficult to justify [these expenses]. What is one supposed to say to explain these expenses to the management? Hey, I bought a box and some locks! it sounds weird” (p.8, 31 years old). However, participants made it clear that the university encouraged continued research to the detriment of teaching, which was aggravated by job instability: “We are very afraid of getting fired because the unemployment benefit is very bad, and we want to do research. Either you look for something stable or you are out” (p.1, 41 years old). As ALMs-based classes require much more dedication, teachers opt for master classes due to lack of time due to a high teaching load, job instability and moonlighting, mainly in the health sector, all of which leads to work overload together with family responsibilities: “To prepare these kinds of classes you need a lot of time. Time that you don’t have if you have an excessive workload. In the end you just have to teach because you run out of time” (p.4, 34 years old).

				THEME: Pedagogical Strategies for Student Engagement.

				The implementation of ALMs fosters greater student engagement, motivation, and meaningful learning through personalized, learner-centered experiences and smaller group dynamics. These methods also transform the teaching role, promoting active instruction and gradual adoption, especially by younger, tech-savvy educators.

				Perceived changes in classroom dynamics

				Teaching with ALMs requires smaller groups, more personalized classes, more direct contact and better group management: “When working with small groups, class management, student readiness and participation are better compared to larger groups” (p.4, 34 years old). Some teachers observe higher class attendance: “Attendance improves greatly because students have fun, enjoy themselves, learn and know that it is useful” (p.9, 43 years old). As for the degree of 
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				requires a period of adaptation due to several factors (Ghezzi et al., 2021). Regarding the term “adaptation” it reflects an active process of seeking solutions to the limited and poorly understood use and slow incorporation of active learning methods in biomedical science education (Bucklin et al., 2021). Therefore, regarding the influence of teaching age it coincides with the study by Ricardo-Barreto et al. (2020), which addresses the lack of acceptance of ICT among older teachers. These data show that educators have experienced an abrupt transition into the technological era, replacing traditional teaching methods and driving teacher training in new educational technologies (Ricardo-Barreto et al., 2020). However, preparing ALMs-based classes requires effort and time that teachers do not have, often leading them to revert to lecture-based classes (Martín-García & Dies-Álvarez, 2022; Martins-Loução et al., 2020). In a study by Veloso et al. (2019), teachers had more than one job and worked more than 40 hours per week, leading to work overload which, together with family and social obligations, caused increased stress, limiting their ability to adopt active methodologies, hindering innovation and meaningful educational transformation. Another key finding from this research is the lack of ICT training among older teachers, which hinders the implementation of ALMs. The use of ICT effectively supports the teaching-learning process and is clearly an important teaching tool in health education (García et al., 2024; Guevara-Valtier et al., 2024; Melo et al., 2024;). In this sense, studies have also identified the need for continuous professional development of nurse educators to improve their ICT skills (Crous et al., 2024). In this context of transformation and challenges, institutional interest in training staff in the use of ALMs stands out. Current literature shows that the inclusion of ALMs in higher education classrooms requires ongoing and continuous professional development training (Carvalho et al., 2021) and investment in ALMs training courses by the educational institution (Martín-García et al., 2024).

				In relation to Teaching experiences with the masterclass, findings showed that the option best managed by teachers was lectures, due to their convenience, simplicity and the fact that they are 

			

		

		
			
				Reflections during the COVID-19 pandemic

				Although ALMs were intended to be applied, teachers described their experiences during the pandemic as difficult, noting that students had difficulties with online e-learning, which led to a return to traditional lecture-based teaching: “With the COVID-19 situation, we realized that despite our efforts to apply ALMs to make the most of the situation and make learning more enjoyable for the students, the group did not respond very well and, in the end, we had to opt for plan B, lectures” (p. 4, 34 years old) .

				In addition, interaction was lacking, as many details were lost without eye contact, the cameras did not capture the reality of the situation as well and the practical classes were impossible: “With online teaching you lose a lot of details, visual details. The cameras are not up to the task. It’s not the same as being in class and seeing it with your own eyes. You lose a lot, quite a lot, and that makes a difference. These methods may not be conducive to learning in this context, but they are an interesting aspect to work with” (p.9, 43 years old). On the other hand, other teachers claim that online ALMs did help teaching when students were directly involved, as they could not passively attend class while doing other tasks: “With ALMs you force them, so to speak, to get involved and not have the Meet or Zoom session on in the background while they watch Netflix, cook, go to the bathroom or whatever” (p.8, 31 years old).

				Discussion

				The findings of this research show signs of a lack of ALMs training for lecturers, a repeated use of lectures and a greater interest in the use of ALMs when promoting new methods within the teaching staff. These findings coincide with Vallejo-Hernández (2023), who explores the use of traditional teaching methods and the need for innovation in health education. 

				Regarding factors contributing to teacher training in relation to the adoption of new teaching methods and subthemes, research suggests that incorporating ALMs into nursing education 
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				it observed that ALMs break the monotony of traditional learning by transforming classrooms into fun and engaging, avoid boredom and serve to temporarily disconnect from theoretical thinking, promoting a pleasant and stimulating teaching environment, with open dialogue and physical activity (Sobral et al., 2020). Regarding the overall consequences of the application of ALMs, our results are in line with other studies (Calderón et al., 2024; Parra-González et al., 2020) which conclude that ALMs lead to increased student attention, knowledge consolidation and student interaction; foster cooperative learning and friendly competition among peers; and improve results and motivate students, as stated by our interviewees. Furthermore, by integrating theory and practice, critical reasoning is promoted, and students experience situations like those in real life, resulting in more meaningful learning (Martínez-Valdivia et al., 2023).

				Likewise, in terms of the impact for students, it has been shown that not only are they less distracted and more involved in class, but they are also better prepared to enter the world of work thanks to gaining experience with real-life situations (Idoiaga- Mondragón et al., 2024).

				Regarding the use of flipped classroom as a preferred teaching strategy, it has been shown that nursing favors knowledge acquisition, motivation and satisfaction of students and teachers (Aksoy & Gurdogan, 2022; Parra-González et al., 2020). The use of rewards as an incentive for learning in gamification scenarios motivates students, validates their successes and encourages participation and friendly competition in class (Yung-Fu et al., 2024). The use of virtual reality leads to empowerment in nursing education, enhancing teaching, promoting student- centered learning, and provides teachers with a new and engaging technology to use in class (Huai et al., 2024). Finally, in relation to the use of ALMs and ICT during the COVID-19 pandemic, this study revealed the pressure teachers were under, as not all were able to apply ALMs during the lockdown. Thus, authors such as Crous et al. (2024) point out that the non-face-to-face teaching environment during the COVID-19 pandemic has hindered a positive perception of ALMs, as distance and the coldness 

			

		

		
			
				well adapted to large groups of students. Other studies also highlighted their use among nursing teachers (Jiménez-Hernández et al., 2020; Kweon & Choi, 2020). However, the study by Bradshaw et al. (2021) suggests that lectures lead to inattention among students and are not sufficient to develop nursing knowledge and skills. Consequently, nurse educators must implement new teaching strategies to incorporate innovative methodologies in nursing education (Guevara-Valtier et al., 2024). The results of this study regarding role awareness within ALMs align with existing literature, highlighting that ALMs encourage students to take an active role in their learning by engaging in complex activities, fostering independence and creativity, and becoming the protagonists of their learning (Lara-Lara et al., 2023). Teachers must adopt new strategies to motivate students and ensure meaningful learning (Da-Silva-Garcia et al., 2021). ALMs also transform the teacher-student relationship into a multifaceted one, where positive feedback allows both educators and students to learn from each other (Sobral et al., 2020). Regarding the integration of ALMs, institutional support is key. Martín-García et al. (2024) suggest that university training and support are essential, as ALMs require time, resources, and funding. Structural changes in the system are needed to provide the necessary resources for ALMs, including human, material, and infrastructural investments (Ricardo-Barreto et al., 2020). Technological tools such as augmented reality, virtual reality, and simulation require further investment and infrastructure (Ricardo-Barreto et al., 2020). Other challenges include class sizes unsuitable for ALMs and lack of technical support for students (Ghezzi et al., 2021). Furthermore, student demotivation and lack of engagement can hinder ALM adoption, as noted by Da-Silva-Macedo et al. (2018), with dissatisfaction often stemming from traditional methods and a lack of preparation (Ghezzi et al., 2021). Therefore, they emphasize both teacher training in the use of ALMs and student training and assimilation of the ALMs model (Dornelas-de-Souza et al., 2018).

				With respect to the theme and subthemes Teachers’ perspectives after implementing ALMs, as for the classroom consequences of ALMs use, 
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Abstract

Introduction: The implementation of the European Higher Education Area (EHEA) requires the adoption of Active Learning
Methods (ALMs) to promote meaningful and reflective learning. This 1s particularly benefictal in nursing education, as it
enhances students’ clinical preparation. It also demands pedagogical renewal and thoughtful reflection on methodological
changes from the teaching perspective. Objective: To describe the key aspects that nursing educators consider important
for implementing ALMs In thelr teaching. Method: A qualitative study with a hermeneutic phenomenological design was
conducted, Involving 10 semi-structured interviews with nursing degree instructors at the University of Granada (Spatn).
Results: The main theme was “Adaptation to active learning methods in nursing;” with subthemes including training
experiences, use of lectures, meanings and Integration of ALMs, and teaching perspectives. Discussion: Although there
1s Institutional interest in enhancing student engagement and critical thinking, ALMs require time, training, and greater
support. Conclusions: Continuous professional development and institutional investment are essenttal for the successful
integration of ALMs into teaching.

Keywords: active learning; nursing; universities; educational innovation; teachers; traditional education.

Adaptacién a metodologias activas en enfermeria: un estudio desde una
perspectiva pedagégica

Resumen

Introduccién: Introduccién: la implementacién del Espacio Europeo de Educacién Superior EEES requiere adoptar
Metodologias Activas (MMAA) que promuevan un aprendizaje significativo y reflexivo, mejoren la preparacién clinica
en enfermeria e Incentiven una renovacién pedagégica y reflexién docente. Objetivo: se describen aspectos relevantes
que los docentes de enfermeria consideran Importantes para implementar MMAA en su docencla. Método: se ha seguido
una metodologia de estudio cualitativo con diseiio fenomenolégico hermenéutico con 10 entrevistas semiestructuradas a
profesores del grado en enfermeria de la Universidad de Granada (Espaiia). Resultados: el tema central fue «Adaptacién a
los métodos activos de aprendizaje en enfermeria» con subtemas como experiencias formativas, uso de la clase magistral,
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