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				Abstract 

				Objective: This study analyzes practical, didactic, and evaluative experiences in the context of university professional practice, drawing on the narratives of 47 students (from initial, intermediate, and final internships) and 9 tutor-teachers from two campuses of a state university in southern Chile. Method: Data were collected through discussion groups guided by a thematically validated script and analyzed using structural analysis, applying a parallel structure in the form of binary discourse. Results: The findings show that tutor-teacher supervision promotes dialogic learning and that the emotional dimension is a central component of student–teacher interactions. In addition, the portfolio of evidence emerges as the most widely used didactic and evaluative resource in the training process. Discussion: Student narratives reveal tensions related to the outdated knowledge of some tutor-teachers in relation to current professional contexts and challenges, which may affect the relevance and quality of the training provided.	

				Key words: Assessment; Teaching practice; Student teacher relationship; Speeches.

				Didáctica y evaluación en las prácticas profesionales. Desafíos para la formación universitaria de trabajo social

				Resumen

				Objetivo: Este estudio analiza experiencias prácticas, didácticas y evaluativas en el contexto de la práctica profesional universitaria, basándose en los relatos de 47 estudiantes (de prácticas iniciales, intermedias y finales) y 9 profesores tutores de dos campus de una universidad estatal del sur de Chile. Método: Los datos se recopilaron a través de grupos de discusión guiados por un guion temático validado y se analizaron mediante análisis estructural, aplicando una estructura paralela en forma de discurso binario. Resultados: Los resultados muestran que la supervisión de los profesores tutores promueve el aprendizaje dialógico y que la dimensión emocional es un componente central de las interacciones entre estudiantes y profesores. Además, el portafolio de evidencias se perfila como el recurso didáctico y evaluativo más utilizado en el proceso 
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				sed model are positioned to respond to current challenges of professional practice (Cai et al., 2018; Rampersad & Gentner, 2025; Thamrin et al., 2024). In this line, Villagra et al. (2016) argue that students in professional practice contexts must engage with their learning process through re-flection, integrating knowledge between theory and practice (Asakura et al., 2018).

				In this sense, studies on didactics and evalua-tion in Social Work within professional practice contexts remain scarce. Notable contributions include the work of Steffens et al. (2018), who analyze the relationship between theory and prac-tice in Social Work courses, showing how theore-tical frameworks guide practice processes. Also relevant are the studies of Medina et al. (2024) and Betancourth-Zambrano et al. (2020), who have examined the assessment of critical thinking in Social Work students.

				Moreover, there is a significant lack of informa-tion on how practice competencies in Social Work have been integrated into student learning—and even more so into teaching and evaluation proces-ses (Anabalón et al., 2020; Simmons et al., 2024). Drawing on theoretical perspectives that highli-ght professional practice as a privileged learning context, the following research questions are for-mulated: What are the experiences of students and tutors regarding didactic and evaluative practices in professional practice courses, within the framework of academic tutoring? In this con-text, the main objective of this article is to contri-bute to the construction of a framework that un-derscores the importance of systematization and research in evaluative practices. These research modalities not only enable the generation of new knowledge, but also facilitate the recovery of exis-ting knowledge, the construction of meaning, the 

			

		

		
			
				Introduction

				University education demands a solid grounding in the theoretical components and epistemic foun-dations that inform decision-making in professio-nal practice and the design of learning experien-ces. This study is located in these contextualized spaces of practice and has as its central aim the analysis of didactic and evaluation experiences. These practices are examined from the perspecti-ves of their main actors, students and tutors, wi-thin the professional practice course of the Social Work program (Attipoe, 2024; Bezanilla-Albisua et al., 2018; Lagos et al., 2023).

				In higher education, learning contexts in which theory is dialectically articulated with practice are essential, a condition made possible by professio-nal practice placements, particularly when these are academically supported (Anabalón et al., 2020; Anabalón et al., 2021; García et al., 2022). Within the broader processes of undergraduate curricular renewal, Social Work programs have undergone significant transformations, especially in relation to professional practice, beginning in 2003 with the explicit declaration of the CRUCH. This decla-ration seeks to “provide a credit system compati-ble with Chilean universities among themselves and with the ECTS system, thus delimiting the real curricular requirements that are made to students in accordance with their availability of time” (De-claration of Academic Vice-Chancellors, 2003, p. 2).

				Given the above, teaching–learning processes in the educational field, and particularly in Social Work degree programs, have required the deve-lopment of active methodological strategies that influence students’ learning at personal, family and social levels. Practice components in Social Work curricula grounded in a competency-ba-

			

		

		
			
				de formación. Discusión: Los relatos estudiantiles revelan tensiones relacionadas con el conocimiento desactualizado de algunos profesores tutores en relación con los contextos y desafíos profesionales actuales, lo que puede afectar la relevancia y la calidad de la formación impartida.

				Palabras clave: Evaluación; Práctica docente; Relación entre profesor y estudiante; Discursos.
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				with the logic of data construction characteristic of qualitative research.

				Type of sample

				A purposive sampling method was used (Navarre-te, 2000). Participants had to meet the following criteria: (a) being an undergraduate Social Work student enrolled in initial, intermediate, or final professional practice courses; or (b) being a tu-tor-teacher whose academic responsibilities in-clude guiding students throughout these practice processes. In total, 47 students and nine tutor-tea-chers participated in the study (Ríos, 2003, 2012). For the purposes of this article, the parallel-struc-ture analyses draw primarily on the discourses of tutor-teachers, while students’ narratives were used to triangulate and refine the categories and are incorporated mainly in the overall interpreta-tion and discussion.

				Selection of participants 

				Participant selection was guided by criteria of re-levance and alignment with the object of study, prioritizing those who were either enrolled in or academically overseeing the Professional Practice course, as this space constitutes a key setting for the deployment of academic tutoring as a training device. The use of discussion groups was chosen for their potential to generate collective meanings, surface tensions and reach points of consensus, which are fundamental for an approach that seeks to capture not only individual experiences but also shared discursive frameworks (Ayala et al., 2018).

				Data collection techniques

				The data collection technique used was the fo-cus group, guided by a thematic script validated by disciplinary and methodological experts. For data analysis, we applied structural analysis (EA). According to Betancour et al. (2020), the texts analyzed and interpreted through this technique correspond to the narratives emerging from the in-terviews. EA “treats the text as a semantic system that is realized through the sentences that compo-se it and that has a generic structure that underlies it” (Ríos, 2003). Its purpose is to allow participants’ discourse to be approached as written text, as dis-

			

		

		
			
				promotion of reflexivity, and the development of a systematic approach to professional practice in Social Work (Álvarez et al., 2018).

				Investigating this field is scientifically rele-vant, as it has been scarcely explored by the aca-demic community. There is virtually no research on the topic in general, and even less within the sphere of initial training in Social Work. It is also socially relevant, as it can inform decision-ma-king on didactic and assessment strategies to be used by tutors, thereby fostering deep learning processes in students.

				Method

				

				This study, a qualitative investigation, is framed within a comprehensive–interpretative para-digm and a phenomenological approach. Data were collected through six discussion groups with students and two discussion groups with tu-tor-teachers, guided by a thematic script valida-ted by disciplinary experts. The information was analyzed using structural analysis, employing a parallel structure developed as a binary discourse technique (Ayala et al., 2018).

				Sample

				The sample was selected through purposive sam-pling, a strategy typical of qualitative studies si-tuated within the interpretive paradigm (Denzin & Lincoln, 2011), whose aim is not statistical represen-tativeness but rather an in-depth understanding of the meanings constructed by social actors in spe-cific contexts. Accordingly, six discussion groups were conducted with students and two with tu-tor-teachers from the School of Social Work at the University of Bío-Bío, a bi-regional institution with campuses in the Ñuble and Biobío regions.

				The size and distribution of the sample were justified by the criterion of thematic saturation, reached when participants’ accounts began to re-iterate common meanings without adding new, relevant analytical categories (Flick, 2014). In this way, the sample safeguarded diversity of voices (students and teachers from different locations) while maintaining methodological consistency 
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				reflected in the interpretative comments that ac-company each axis.

				The presentation of the results follows struc-tural analysis techniques (Ríos, 2003). This proce-dure yielded three overarching categories—tea-ching, learning, and obstacles and facilitators in the teaching–learning process—from which four semantic axes were defined in line with the ob-jectives of the study: (1) learning experiences in academic tutoring; (2) the tutor’s role; (3) didactic practices; and (4) evaluation practices.

				In this first analysis of the parallel structure, the semantic axis was the learning experience in the academic tutoring context, as described by tutor-teachers. The discourse of tutor-teachers re-veals a tension that allows tutoring to be characte-rised either as a bidirectional or as a unidirectional process. When conceived as bidirectional, tutors describe tutoring as circular learning—among students themselves and between students and tu-tors. Because it addresses diverse dimensions (cog-nitive, procedural, attitudinal and emotional), it is understood as integral learning, in which didactics and assessment enable the convergence of multi-ple dimensions of professional training. Converse-ly, when tutoring practices are experienced as pre-dominantly unidirectional, learning is perceived as “flat”, emphasising conceptual, monologic and content-centred approaches. Below, we present selected excerpts from tutor-teachers’ narratives that informed the construction of this scheme.

				Paragraph 1: Circular process where the teacher who teaches also learns, with constant feedback, which involves both thought and feelings or emo-tions. Teaching and learning as a sentipensant, in-tentional and bidirectional process.

				Paragraph 2: Teaching, a process linked to the professional, a relationship that does not necessar-ily have to do with teaching. It is not linear, but cir-cular and can occur in both formal and non-formal spaces, it is bidirectional.

				Paragraph 3: Teaching is what is rescued from the exercise of teaching in a bidirectional way. Teaching is facilitating through the teaching ex-ercise the rescue of teaching for both the students and the teacher.

				Paragraph 4: It is associated with the bond or accompaniment relationship that is created 

			

		

		
			
				course freed from the tutelage of the mental inten-tion of its author and from the situational referen-ce, whereby the author’s meaning becomes only one dimension of the text and a set of references emerges that create a new reality of meanings that make it significant (Navarrete, 2000).

				Regarding the parallel structure, Ruíz (2012) defines it as a binary technique whereby any dis-course can be reconstructed through a series of components whose smallest unit is the relations-hip between two terms, called a disjunction. These terms are related in that they share common ele-ments and a common category, even though they are opposed to one another. From this basic struc-ture of disjunction, combinations are derived that give rise to increasingly complex structures; when several disjunctions are articulated and sustained by a semantic axis, they form the parallel structu-re (Betancourth, 2020; Romero, 2024).

				The study was carried out in accordance with ethical principles that safeguard the dignity, auto-nomy and confidentiality of participants. All par-ticipants were informed of the aims of the study and provided informed consent prior to their in-volvement. The data were anonymized and hand-led in such a way that no individual could be iden-tified at any stage of the research process or in the dissemination of the findings.

				The project was reviewed and approved by the Ethics Committee of the University of Bío-Bío, Chi-llán campus, Chile, thereby ensuring compliance with the institutional and scientific standards re-quired for social research. In addition, the study adheres to international principles of scientific integrity, including those set out in the Singapore Statement on Research Integrity (World Conferen-ce on Research Integrity, 2010)

				Results

				The findings are organised into four parallel-struc-ture analyses that synthesise the main semantic axes identified in the data. These analyses are built primarily from the focus-group discourses of tutor-teachers, whose verbatim excerpts are presented in Tables 1–4, while students’ contri-butions were used to refine the categories and are 
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				during the process and the concept of the teacher. When there is no link or feedback, a teaching pro-cess may not be generated.

				Paragraph 5: In tutoring, learning is collected through non-traditional methods or didactics fo-cused on student learning (table 1).

				Description: In this second analysis, the seman-tic axis is the tutor’s role, emerging from tutor-tea-chers’ narratives, which portray it in an ambivalent way: as both facilitator and obstacle. In the faci-litating role, tutors are described as fostering an emotional bond and legitimizing students as valid subjects, thereby approaching education from a humanizing perspective. They provide feedback on learning, co-construct learning experiences and revisit prior knowledge, which become starting points for intentional tutoring organized in phases.

				Conversely, in their hindering role, the rela-tionship established with students is predomi-nantly cognitive and instrumental, tending to render students invisible. Here, the educational perspective is mainly technical, centred on con-trolling assessment processes that are imposed unilaterally and that disregard students’ previous experiences and learning. Below, we present a se-lection of excerpts from the tutor-teachers’ narra-

			

		

		
			
				tives that informed the construction of Table 1.

				Paragraph 1: The first thing that must be es-tablished is a meaningful bond with the student, through the ability for both to see each other as a legitimate other who coexist in a common and particular space, establishing limits in the rela-tionship. This involves humanizing the education-al process so that the student feels not only a stu-dent but also a person.

				Paragraph 2: From a facilitating, modeling role, contributing from professional experience, pro-moting critical analysis, raising awareness, consid-ering both intellectual and emotional processes, sharing experiences, promoting feedback among everyone not only with the tutor.

				Paragraph 3: Offering counseling, establishing a bond, reflecting, advising, facilitating from work experience, rather than developing more control work. In group tutoring, a process of co-construc-tion of knowledge and experiences is carried out. 

				Paragraph 4: The tutoring teaching process involves several stages: initial set-up, insertion ac-cording to the level, containment during the first practicum, recognition of learning styles, clarifica-tion of expectations, and the gradual construction of trust and bonds (Table 2).

			

		

		
			
				Table 1

				Learning experiences in academic tutoring: Towards reciprocal learning.

				
					Bidirectional process

					+

				

				
					One-way process

					-

				

				
					Circular

				

				
					Flat

				

				
					Constructed learning

				

				
					Individual learning

				

				
					Comprehensive

				

				
					One-dimensional (cognitive)

				

				
					Dialogic

				

				
					Monological

				

				
					Accompaniment

				

				
					Follow-up

				

				
					Student-centered

				

				
					Focused on content

				

			

		

		
			
				Table 2

				The role of the tutor as a guide in the construction of dialogic learning processes

				
					Facilitator

					+

				

				
					Hinderer

					- 

				

				
					Emotional bond

				

				
					Cognitive Link

				

				
					Legitimize the other

				

				
					Make the other invisible

				

				
					Humanizer

				

				
					Technical

				

				
					Feedback

				

				
					Control

				

				
					Co-Build

				

				
					imposes

				

				
					Relieves previous learning

				

				
					Skip previous learning
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				Description: In this fourth analysis, the seman-tic axis is evaluation practices, as reported by tu-tor-teachers, revealing tensions between critical and reproductive approaches to assessment. In the former, the pedagogical intention is to form critical students who are able to problematize their learning and assessment experiences throu-gh a portfolio of performance tasks contextuali-zed to professional practice and conceived from an integral perspective, using authentic evidence. By contrast, reproductive practices are characte-rized by assessments that are decontextualized from practice and rely on unidimensional, decon-textualized forms of evidence. The discursive ex-cerpts that support this semantic axis are presen-ted in Table 4.

				Paragraph 1: This is the axis of the method, let’s say what you have to develop, the skills you have to start working on, lately they have to start de-veloping it. I see it as clearly regulated or guided by this, by these work guides that in this case It is the portfolio of evidence, but other things also appear that have to do with the personal, with the institutional and where the other also appears and the center being at least what has to do with the organization of the subject and the knowledge they have. to develop the student throughout the study plan. 

				Paragraph 2: At the university they say good critical professionals, so there one says, but well, what does it mean to be critical, just repeating is not being critical if I expect the students to mem-orize, that it is a traditional family, etc. Without having the ability to question it, I am not training 

			

		

		
			
				Description: In this third analysis, the seman-tic axis is didactic practices, constructed from tu-tor-teachers’ accounts of their work in professional practice settings. Contextualized practices gene-rate spaces for reflection that make visible an on-going process of accompaniment, characterized by active listening, empathy as a social skill, and the promotion of dialogic learning. By contrast, decontextualized practices correspond to more technical instances of learning, which encourage reproductive thinking and place the emphasis on individual achievement.

				Below we present excerpts from the discursive fragments that underpin Table 2, entitled Didac-tic practices: the dialectic between theory and practice.

				Paragraph 1: Didactics allows the intervention proposals to be linked with some experiential ex-perience, with a learning log. Giving prominence to the students so that they carry out the tutoring. Autonomous, collaborative work, instances of re-flection and proposals are presented.

				Paragraph 2: Close, respectful accompani-ment, active listening, sensitive to the student’s life history, needs and interests, supporting and strengthening the development of their skills, revealing their weaknesses, stimulating their self-knowledge. 

				Paragraph 3: Sharing with others and promot-ing feedback and diverse conversation-dialogues both between peers and from tutors to under-stand the integrity between being a professional and being a person, mainly in group tutoring. Fi-nally, there is table 3:

			

		

		
			
				Table 3

				Didactic practices, the dialectic between theory and practice

				
					Contextualized

					+

				

				
					Decontextualized

					- 

				

				
					Instances of Reflection

				

				
					Instances of technicality

				

				
					Accompaniment

				

				
					Control/monitoring

				

				
					Social skills

				

				
					Cognitive habilyties

				

				
					Critical thinking

				

				
					Reproductive Thought

				

				
					Dialogical learning

				

				
					Individual learning
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				and constitutes a key mechanism for improving educational processes (Gregory et al., 2025; Rome-ro, 2024; Tejeda & Rodríguez, 2020).

				A central element is the bidirectionality establi-shed in academic tutoring, which gives rise to cir-cular and dialogic learning aimed at guiding pro-cesses of reflexivity. This configuration offers the opportunity to develop interactions that address not only academic difficulties but also the social, affective and emotional dimensions of students, thereby fostering their personal development, strengthening their self-confidence and contribu-ting to their future success (Cai et al., 2018; Fernan-dez, 2010; Fortune et al., 2018; Ruiz et al., 2024).

				Overall, from students’ perspectives, tutoring programs are evaluated positively, and their ac-tions are generally regarded as excellent. Howe-ver, longitudinal assessments have shown that tutorials have gradually lost value for students, as tutorial activities do not fully meet their ex-pectations (Gómez, 2005), in line with the results presented above. In contrast, the exploratory study by Alcivar and Golozaber (2018), based on students’ and tutors’ perceptions, found that tu-tor-teachers largely agree on the need for specific training in the tutorial function and its relevance within students’ formative processes.

				In this sense, university tutoring plays a key role in the pursuit of educational quality, as it is con-ceived as an integral component of the evaluation process and should therefore be incorporated into quality assurance systems, given its implications for students’ comprehensive training and learning (Islam, 2024; Yana-Salluca et al., 2024).

				A second aspect highlights academic tutoring as a curricular space in university education that enables the convergence of theory and practice 

			

		

		
			
				a critical professional, so within this process of professional training or for professional training, the methodology of the tutorials affects precisely that aspect of being critical, it is true that it would be like what It is also an institutional seal, which is given by the mission and vision. 

				Paragraph 3: The method should be contained in the practice portfolio of evidence, which ef-fectively, for my purposes, marks certain guide-lines that allow you to follow a common thread, but I have always understood the portfolio of ev-idence as a tool that I have at my disposal to use in the best possible way according to the needs that I have. the students express. So regularly the practice portfolio of evidence is a little more use-ful to me during the first semester, it tends to not be of much use for the purposes of what I intend to generate in the tutorial, however the portfolio of evidence does allow certain installations or is contained in this guide. install or state at least cer-tain minimum competencies so that they can ap-proach a field of professional practice and recover from their interaction with that space, the tools that will effectively contribute to the construction of this critical and reflective professional. 

				Discussion

				This article set out to explore didactic and evalua-tive practices from the perspectives of their main actors—students and tutor-teachers—in order to contribute to university education by foregroun-ding the role of professional practice settings. Aca-demic tutoring is understood as a support process within students’ training, articulated through the relationship between student and tutor-teacher, 

			

		

		
			
				Table 4

				Evaluative practices that promote critical thinking

				
					Critical thinking promoters

					+

				

				
					Promoters of reproductive thinking

					- 

				

				
					Critical Reflection

				

				
					Reproduction

				

				
					Contextualized to practice

				

				
					Decontextualized to practice

				

				
					Comprehensive

				

				
					One-dimensional

				

				
					Authentic evidence

				

				
					Decontextualized evidence

				

			

		

	
		
			[image: ]
		

		
			
				Didactics and evaluation in professional practices. 

				Challenges for university education training of social work career

			

		

		
			[image: ]
		

		
			
				Revista Digital de Investigación en Docencia Universitaria 2025, 19(2)

			

		

		
			
				8

			

		

		
			
				Bernal, 2020; Martínez, 2016).

				It is important to note that, in the Chilean uni-versity system, close to 50% of students who enroll do not complete their study programs (MINEDUC, 2012; Pestana, 2004). In response, higher educa-tion institutions have developed remedial initia-tives in which tutorial action is considered a key strategy. National public policies have brought tutoring closer to the university context, highli-ghting it as a central mechanism for promoting students’ development and academic success (Me-dina et al., 2024; Steffens et al., 2018). Along the-se lines, public policy programs that support the inclusion of tutoring in university settings have shown positive results, being modestly associated with higher short-term learning outcomes, increa-sed attendance and academic performance, and a reduced likelihood of dropout. It is therefore ne-cessary to continue conducting studies on public policies related to academic tutoring and on the medium- and long-term effects of these educatio-nal interventions (Cabezas et al., 2021; MINEDUC, 2012; Venegas-Ramos et al., 2020).

				Future research should broaden the analysis of academic accompaniment by incorporating institutional guidelines and the perspectives of program and course coordinators, in order to cap-ture how the learning of future social workers is understood beyond the tutorial dyad and to com-pare tutoring with other support modalities such as supervision or mentoring (Venegas-Ramos et al., 2020). It would also be pertinent to expand samples across Social Work programs and to em-ploy quantitative and longitudinal designs—e.g., perception questionnaires and annual follow-ups across practicum courses—to examine associa-tions between tutors’ perceived characteristics and students’ behavioural academic engagement (Cabezas et al., 2021; Rodríguez et al., 1999; Vera et al., 2019).

				Overall, tutorials are confirmed as central cu-rricular instances that articulate theory, practice, and critical reflection, requiring tutors to delibe-rately promote ongoing performance reflection. While tutoring is valued as a supportive—not hie-rarchical—relationship, reported tensions suggest that reflective quality depends largely on tutors’ pedagogical styles. Didactically and evaluatively, 

			

		

		
			
				(Anabalón et al., 2020; Álvarez et al., 2018). In pa-rallel, its didactic and evaluative dimensions con-firm and make visible contextualized assessment processes that also address motivational compo-nents (Arias & Lombillo, 2019; Concha-Toro et al., 2020; Lam et al., 2018). Tutorials are understood as didactic activities closely linked to students’ aca-demic performance and, therefore, as an integral part of the classroom environment (Vera et al., 2019). In this line, studies such as those by Tejeda and Rodríguez (2016) show that tutoring is concei-ved as a central axis in student training, emphasi-zing self-directed and holistic learning by promo-ting self-learning and guiding independent work. These authors propose activities that allow stu-dents to consolidate their knowledge and develop the capacity to design didactic situations in which they transfer what they have learned, connecting disciplinary contents with real-life contexts (Boni-faz et al., 2025; Tejeda & Rodríguez, 2016).

				Finally, the way in which formative processes are oriented depends on the perspective adopted by the tutor-teacher. The rationality underlying their practices is decisive in either fostering reflec-tive, dialogic and authentic processes that enhan-ce critical thinking or, conversely, in hindering it and reproducing knowledge by reinforcing me-rely declarative contents (Beltrán & Bernal, 2020; Martínez, 2016; Matus, 1999; Molina, 2004; Rodrí-guez et al., 1999). Consequently, the teacher’s per-sonal ideology or practical theory must be taken as a starting point in the pedagogical orientation process, with the aim of creating spaces that pro-mote recognition, differentiation, study and expe-rimentation with course contents in professional practice contexts (Beltrán & Bernal, 2020; Llontop et al., 2024; Mihalache, 2023).

				The relevance of these findings lies largely in the quality of the relationship and forms of com-munication established between students and teachers. This explains the value that students themselves, as key actors in the accompaniment process, attribute to tutoring. In this sense, it seems necessary to conceive the student and the teacher as a dyad committed to deep learning, ac-ting as active agents in the process and ensuring that this relationship becomes genuinely meanin-gful throughout the training trajectory (Beltrán & 
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				tutorials sustain critical reflection, ethical delibe-ration, and dialogic learning through collective discussion spaces, while also strengthening emo-tional support and soft-skill development for pro-fessional challenges. Although the study does not pursue statistical generalization, the richness of focus group discourses across training stages and campuses supports analytical transferability of these didactic and evaluative dynamics to compa-rable training contexts.

				Finally, the evaluation process reflects a conso-lidated authentic assessment approach. Students are required to compile a dossier or portfolio of evidence that includes documentation, reflec-tions and records of professional actions. Timely feedback and learning from mistakes are strongly emphasized, making it clear that metacognitive processes are actively promoted.
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Abstract

Objective: This study analyzes practical, didactic, and evaluative experiences in the context of university professional
practice, drawing on the narratives of 47 students (from inittal, intermeditate, and final internships) and 9 tutor-teachers
from two campuses of a state university In southern Chile. Method: Data were collected through discussion groups guided
by a thematically validated script and analyzed using structural analysis, applying a parallel structure in the form of binary
discourse. Results: The findings show that tutor-teacher supervision promotes dialogic learning and that the emotional
dimension Is a central component of student-teacher interactions. In addition, the portfolio of evidence emerges as the
most widely used didactic and evaluative resource in the training process. Discussion: Student narratives reveal tensions
related to the outdated knowledge of some tutor-teachers in relation to current professional contexts and challenges,
which may affect the relevance and quality of the training provided.

Key words: Assessment; Teaching practice; Student teacher relationship; Speeches.

Didactica y evaluacién en las practicas profesionales. Desafios para la formacién universitaria de
trabajo social

Resumen

Objetivo: Este estudio analiza experlencias practicas, diddcticas y evaluativas en el contexto de la practica profesional
universitarta, basindose en los relatos de 47 estudiantes (de practicas inictales, Intermedias y finales) y 9 profesores tutores
de dos campus de una universidad estatal del sur de Chile. Método: Los datos se recopilaron a través de grupos de discusién
gulados por un guion temético validado y se analizaron mediante anélisis estructural, aplicando una estructura paralela
en forma de discurso binario. Resultados: Los resultados muestran que la supervisién de los profesores tutores promueve
el aprendizaje dialégico y que la dimensién emocional es un componente central de las interacclones entre estudiantes y
profesores. Ademés, el portafolio de evidencias se perfila como el recurso did4ctico y evaluativo més utilizado en el proceso
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